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TABRIK SO'ZI (UZ)

“Mapkasuii Ocué Tabnum nnatcgopmacu” gactypy - Y36eKUCTOH
PecnybnukacMHUHr onuin Ba ypTa Maxcyc TabJ/IMMU TU3UMU

NCNOXOTNIAPUHUHT XaMKOopH

OHr asBar, EBpona UTTndoku
MamnakaTnapu  6unaH  xamkopnvkaa
GaxapunaétraH “Mapkasuin Ocné Tabnum

nnatgopmacu”  gactypu Jovpacuga
TaLKUI KUNUHraH ywby Xankapo aHxXymaH
ULLITUPOKYNNAPUHN Y36€eKnCTOH

Pecnybnukacn Onuin Ba ypTa Maxcyc
TabnMM BasvMpnuru HOMUAaH Kytnaw 6u3
YYYH KyBOHYNN x0auca.

LLly6xacus, ywby armxymaH Tabnmm TM3mmm
Macananapu tosacugaH ukp anmaiuui,
AHTM  MabnymoTnapra ara  Oynuw,
MyHO3apanap Kuanuw nynuga  Myxum
axamuaT kacb aTagu Ba Oy 6opaga Tabnum
TU3UMWMHU  SiHAa4a  TaKOMUNALWTUPUL
mMacananapura Y3UHWHT canMoknm
XMCCACVHU KyLWaaun, AeraH yMMaaamms.

dypcatgaH donganaHmd, mamnakatmmua
onMA TabnuM TU3MMKU TyFpucmuga Oupos3
TYXTanné yTMOKYMMaH.

V36ekucton Pecnybnvkacu [MpesnaeHTu
LaBkaT MupomoHoBMY Mwupanées
TOMOHMAAH >KOPUA WWUNHUHI  doeBparib
ovmga kabyn  kunuHradH  “2017-2021
Aunnapra  MmymkannadHraH  Y36ekucToH
PecnybnuvkacuHunHr PUBOXMAHMLL
Ctpaternsdacn” paBnaT Ba KaMUSATHUHT
WKTUMOWA Ba XYyKykMi MyHocabatnapw,
OowkapyB xamaa WMKTUCOOMETHWMHI Gapya
coXanapvHu MoOepHM3auMs Kunuiw Ba
PUBOXMNAHTUPULLIHWUHT AHIN B6ocKn4n
cupatmga MmamnakaTuMms xaétnaa NMpuk
cuécun xoamca bynaw.

fypyp ©OwunaH  Tabkugnamok4YMMaHKu,
MamnakaTUMU3HUHT Pusoxnanuw
cTpaTerysacu govpacuga Xopuin NUITHUHT
anpenb oimnga Y3bekuctoH Pecnybnmkacu
Mpe3naeHTUHNHr 5 nnra mMyrmkannaHraH
“Onun Tabnum TU3UMUNHU dAHana
PUBOXIAHTMPULL  TyFpucuaa’ ™ Kapopwu
kabyn KkunnHgw.

Ywby xyxoxkaT Mamnakat onvn TabivMm
TU3UMUWHWUHT STHMW KOHLENUUSACUHN Ba

nctukbonnu  crpartermsicuin  6enrnnab
6epan. AHMM KOHUEMUUSHUHT MOXUSITUHU
6up cy3 6unaH anTaguran 6yncak — GyHu
“Tabnum  cudatn  KoHuenuusicu” Oeb
aTtacak oynaaw.

Xey KMM y4yH cuMp SmMacku onum Ba ypTa
Maxcyc, kacb-xyHap Tabnumu TusnMmuaa
yTraH gasp mobanHmaa nMpuK ncnoxotnap
amanra owmpunrann éunaH 6up katopaa
TanawrMHa MyamMMonu Macananp xam
nnmFnnnb konrad agu. Ywby myammonap
OvpvHYM HaBbaTaa TabnuM cudaTura,
Tabnum Myaccacanapuga
TanépnaHaéTraH Kagpnap omnnmu,
KyHMKManapu Ba Manakacura canbun
TabCcup KypcaTtap aaum.

Wy cababnu ywby kapopoa Maexyq
MyaMMO Ba KaMYWMUKNApHU  TU3UMAU
Oaptapad Kkunuw, OGockuuma Bockuy
cudaT KypcaTkuunapuHu owmnpmnb GopuLl
xamga 6unum onuwra, eTyk MyTaxaccuc
6ynuwra  wuHTMNaétraH  éwnapvmuara
UMKOHWUSITIIAPHW KEHrauTupuw - ycTyBOp
Basnda kmnnb GenrmnaHan.

ByHra spuwuw y4vyH, 6upuHun HasbaTaa
MamnakaT onui TabnMM Myaccacanpura
kabyn kBoTanapuHu OGocknuMa-boCcKMY
owvnpub OGopuw, Xounapga Kywmmua
dvnuannap Tawkun - KANUMW - opkanu
OTMnapHVHI  KAMPOBMHU  KEHraUTUPULL
pexanawTupunau.

Wy wnunHuHr y3upa Gakanaspuat kabyn
KBOTanapw ofiaguHrn ykys nmnura HucbataH



18% ra owuvpungn, Maxcyc CUpTKu
GYNMMNapHUHT KAMPOBW KEHranaw.

MKkMHYMaaH onun Tabinm  TUSUMUHWUHT
MEBLEPUIN-XYKYKMIA BasacuHn kanTta Kypub
YUKW, OaBnaT TabfMM CTaHgapTnapw,
Manaka Tanabnapu, ykyB pexa Ba daH
OAcTypriapuHM  3HF  UIIFOP  XOPWXKWUNA
Taxpubanap acocupga xampga 6Gesocuta
Kagpnap OytopTmauyunapu Ba mw 6epyBun
TaLUKMIOT Ba KOpxoHanap axTuéxnapuaaH
Kennb umkkaH xonga sHrmgaH wwnab
YMKMLI Ba Tacguknaiw 6enrmnaHgu.

Anrm 2017-2018 ykyB Mnn dowrnaHryHira
kagap OakanaBpuaT Tabnmm
nyHanuwnapuHnir 430 paH opTuK Ba
Maructpatypa  MyTaxaCCUCITMKNaPWUHWUHT
530 gaH opTuK Manaka Tanabnapu Ba yKyB
pexanapn xamga MyBoguk pasBuwga 3
MUHTOAH OPTUK dpaH JacTypnapu siHrMm
Tanabnap acocmga wwnab udvkungu Ba
TacavknaHauw.

Wy 6wnan 6Gupra wmamnakat OTMnap

TOMOHMAAH  Xankapo  XaMKOPSWUIMHU
Ty6oaH puBOXMIAHTMPUW  Ba  OYHWHr
acocvga  WUNFOP  KaxoH  ycrnybuétw,

negarorvk TeXHONOrnsanapuHn ypraHuil Ba
KOPUA STULL, WITFOP XOPWXKMA UMUK Ba
YKyB agabuéTtnapuHm ypraHraH xonga sHru
aBnoa ykyB agabuétnapHu  dpatu
Macananpu TUsUMNU nynra Kynnnau.

“UcTtebpon” XamrapmMmacu
MaMnakaTHUHI  UKTUOOPNAM  ElunapuHn
XOPWXKMN MamnakaTnapHUHr  eTak4yu
OTMnapuga marucTpartypa Ba
JOKTOpaHTypaga (PhD)  YKUTULIHWHT
MapkasnawuraH TU3VMUHK
LaKaHTUpuLLIra Kupuwmnau.

opkanu

Tabnum cucpatmga acocum pon
ynHangurax negarornapHu Moaaun
parbaTnaHTUpuW, YMapHWHI WNMUA  Ba
ycnybuin uwnap 6unaH KYnpoK
WyFynnaHuwmra uWMKoH 6epyByun  YKyB
toKnamanapuHu onTumannawTMpuL,
AYHEHVHI eTaKyu YHMBEPCUTET Ba UNMUK-

TagKuKoT Mapkasnapuaa yNapHWHT
MarnakacuHU OoLIMpULI Macanacu Xo3upru
wapoutga xan KunyeBdsm Mmacana 06ynub
Korimokaa.

By 6Gopapa pecnybnuka onun Tabnum
MyaccacanapugaH sHru 2017-2018 ykyB
nmnnoa XOpwXKUKA  XaMmKop Tabnum Ba
UNMUMM Myaccacanapra Manaka OLUIMPWULL,
CTaxupoBka yTaw, pokrtopaHTtypa (PhD)
xamga maructpaTtypa gactypnapu oynnya
ykmwra  tobopunaétraH 631  Hadap
HOm3o4N1ap, awvHuKca €w negarornap
TanépnaHgu.

WyHnHroek, TabnMm cudatm  yCcTyBOp
Baandara anaHuwm cababnm Y36ekucToH
Pecnybnukacu Basuvpnap Maxkamacu
xy3ypyga Tabnum cudpatmHn Hasopart
kmnmw  6ynmnya  [daBnaT  MHCNEKUMSCK
TaLKUN KUNUHAN.

AnbGaTtTta, MamnakaTumMmM3 Onun  Kacobumn
Tabium NCNOXOTNapPUHNHT boLka
NyHanuw Ba Tapadnapu Gynmya sHaga

KEHrpoK  ranvpuw  MyMKWH.  J1ekuH
CY3UMHUHT AKyHUaa LUYHU
TabKUATaMOKYMMaAHKA,  Maskyp 4opa—

TagbuprapHUHr acocui Makcagm — Tabium
cudaTHM oWMpULL opkanun énapummara
MexHaT 6030pun Tanabnapura MyBOGOMK
Manaka 6epuLl, ynapHu eTyk myTaxaccuc,
y3 KacbuHm ycrtacum 6ynmb eTtuwmwmra
WMKOHUNATNIAPHN KEHranTupuLl Ba papoBoH
XaéT KeympuLinapura 3aMmmH spatmwamp.

AHXymaHOa KaTHawaétraH Esponanuk
XxamKkoprnapummara xamga aHXyMaH
TawkunoTynnapura YUH topakgaH
MUHHaTAOPYMNMK BungupamaH!

Y36eKnCToHra Xyl kenmécua!

AHXyMaH nwimra mysaddaknaTt Tunamman!

npocdeccop Y.lU.Bernmkynos

V36ekucmoH Pecny6nukacu Onuti 8a ypma

Maxcyc mabJluM 8a3UpUHUHe ypuHbocapu,
nedazoauka ¢haHnapu OoKmopu



GREETING NOTE (EN)

The Programme "Central Asian Education Platform" is a Partner of
the Reforms of the System of Higher and Secondary Specialised
Education of the Republic of Uzbekistan

First of all, allow me, on behalf of the
Ministry of Higher and Secondary Special
Education of the Republic of Uzbekistan, to
greet the participants of such a
representative international forum
organised within the framework of the
Central  Asian  Education  Platform
implemented jointly with the countries of the
European Union and Central Asia.

No doubt, | want to express hope that this
forum will serve as an important platform for
exchanging views on the education system,
obtaining new information, discussing and
making a significant contribution to further
improving the education system in our
countries.

Taking this opportunity, | would like to dwell
a little on the system of higher education in
our country.

"The development strategy of the Republic
of Uzbekistan for 2017-2021", adopted by
the President of the Republic of Uzbekistan
Shavkat Mirziyov in February this year, has
become a major political event in the life of
our country as a new stage in its socio-
economic development, improving the
legislative foundations of the state and
society, development of public
administration, civil and legal relations, all
sectors of the economy and social sphere.

I would like to note with great enthusiasm
that within the framework of the Country
Development Strategy, the President of the
Republic of Uzbekistan adopted a
resolution "On the Further Development of
the Higher Education System," which
approved a five-year programme for the
further modernisation of higher
professional education and formulated an
updated concept of the quality of education
and a long-term strategy for its
development.

It's no secret that over the past years, in the
system of higher and secondary

specialised, vocational education, along
with large-scale reforms and achievements,
many unresolved problem issues have also
accumulated. These problems, in the first
place, have had a negative impact on the
quality of education, on knowledge, skills
and habits, studying in higher and
secondary special, professional
educational institutions.

Therefore, the task of systemically
eliminating  existing  problems  and
shortcomings, the phased and targeted
improvement of the quality and efficiency of
the educational process and the expansion
of opportunities for young people seeking to
become successful specialists, was placed
at the forefront of the new concept of the
development of higher and secondary
specialised and vocational education.

For these purposes, a gradual increase in
the number of higher educational
institutions, as well as in their admission
quotas, and the involvement of foreign
universities to create units in Uzbekistan
are planned. Already this academic year
the admission quotas for bachelor's
programmes have increased by 18%
compared to the previous year, and the
network of special extramural departments
in higher education institutions has been
expanded.

It should be noted that it is planned to revise
the normative base of the higher education
system, to revise and approve state
educational standards, gualification
requirements and curricula, taking into
account international best practices, as well
as the needs of employers and personnel.

In this regard, before the start of the new
2017-2018 academic year, more than 430
bachelor's curricula and more than 530
postgraduate curricula, well as more than
3000 curriculum curricula were developed
and approved in accordance with new



requirements. Also, new approaches are
being formed in the development of
international cooperation with universities,
the study of advanced world experience,
pedagogical technologies, and the
involvement in the educational process of
advanced foreign scientific and educational
literature. With the help of the Istedod
Foundation, a centralised system of training
the talented youth of this country in
postgraduate studies in leading foreign
universities is starting to be formed.

One of the most important tasks of
improving the quality of education is the
issue of material incentives for teachers,
who play a key role in ensuring the quality
of the educational process, by optimising
training loads that would allow them to
engage more in  scientific  and
methodological work and improve their
gualifications in leading universities and
research centres around the world.

In this regard, 631 candidates (mainly
young teachers) have already been
prepared this year for internships, further
training and doctoral and master's studies
in partner educational institutions of foreign
countries in the 2017-2018 academic year.

At the same time, considering that the
quality of education has become a priority,
the State Inspectorate for Quality Control of
Education under the Cabinet of Ministers of
the Republic of Uzbekistan has been
established.

Of course, we could talk for a long time
about other aspects of reforms in the
system of higher professional education in
our country, but in conclusion | would like to
emphasise that the main goal of these
measures is to give young people the
opportunity to acquire professional
knowledge and skills through improving the
quality of education in accordance with the
requirements of the labour market, to
become successful and in- demand
specialists, and provide themselves with a
worthy and bright future.

Allow me, on behalf of the Ministry, to
sincerely thank our European colleagues
participating in the conference, as well as
its organisers, for the work done!

Welcome to Uzbekistan!

| wish you success in the work of the
convention!

Professor U. Sh. Begimkulov

Deputy Minister of Higher and Secondary
Specialised Education of the Republic of

Uzbekistan, Doctor of Pedagogical Sciences




CNOBO NPUBETCTBUSA (RU)

MNMporpamma “LleHTpanbHo-A3uatckasa nnatdopma obpasoBaHuAa” —
naptTHep pedopmM cuUCTeMbl BbICLIEro U CpeaHero creuuanbHOro
obpa3oBaHua Pecnybnuku YabekucraH

Mpexne Bcero, NO3BONbTE MHE OT MMEHN
MwuHucTepcTBa BbICLLEIO W CpeaHero
cneumnanbHoro obpasoBaHus Pecnybnuku

Y3bekucraH nonpmnBeTCTBOBAaTb
YYaCTHUKOB CTOMb NpeacTaBUTENbHOro
MeXayHapoaHoro dopyma,

OpraHM3oBaHHOrO B paMKkax MnporpamMmbl
“‘UeHTpanbHo-AsnaTckas nnaTtgpopma
obpas3oBaHusa”, peanu3yemMon COBMECTHO
co cTpaHamu EBponeinckoro Cotos3a u
LlenTpanbHon Asnn.

be3 CcOMHeHusi, xoyeTca  BbIpasUTb
Hagexay, YTo AdaHHbIn PopyM NOCNYXKUT
Ba)kHOMN nnoLwaaKomn ansi obmeHa
MHEeHMsMW no cucteme obpasoBaHus,
nonyveHuns HOBOM WHdopMaLmn,
06CyXOEHNs1 U BHECEHUS] 3HAYUTESTbHOro
BKnaga B JanbHenwee
COBEpPLLEHCTBOBaHUE cUcTeMbl
00pas3oBaHus B HALLMX CTpaHax.

Monb3yscb crny4yaem, st xoTen 6bl HEMHOTO
OCTAHOBWUTbLCA Ha CUCTEME  BbICLLENO
00pa30oBaHus Hallen CTpaHbl.

«Ctparerus pasBuUTUS Pecnybnuku
Y3bekuctaH Ha  2017-2021 roabi»,
npunataa  [pesvgeHtom  Pecnybnuku

Y3bekuctaH Llaskatom Mwupsuésbim B
deBpane aToro roga, crana KpynHbIM
NONMUTUYECKNM COOBLITUEM B XXW3HU HaLlewn
CTpaHbl Kak HOBbIA 3Tan B €e coumarnbHO-

3KOHOMMUYECKOM pasBuTUM,
COBEPLUEHCTBOBAHNM  3aKOHOAATENbHbIX
OCHOB  rocygapctBa ¥  obllecTBa,
MoAepHU3aLMn n pa3BUTUS
rocyqapcTBEHHOro ynpasneHus,

rpaxgaHCKMx w© MnpaBOBbIX OTHOLLIEHUNA,
BCEX CEKTOpPOB 3KOHOMUKUN U couuarnbHom

cdepsl.

C 6onblwMM  BOOAYLUEBMEHUEM  XO4Y
oTMeTUTb, 4TO B pamkax Crparternu
pasBUTMA  CTpaHbl  TakKe  MPUHATO
noctaHoBrienue [lpe3angeHta Pecnybnuvku
Y3bekuctaH «O panbHenlem pasBUTUU
cUcTeMb BbICLLErO obpasoBaHunay,

KOTOpbIM yTBEpXAeHa NATUNETHAS
nporpammMma gasnbHeunwen moaepHu3auuu
BbICLLEro npodgeCccmnoHanbLHoOro
obpas3oBaHus, cchopmMynunpoBaHa
obHoBEeHHas KOHUenuus "
nepcnekTuBHasl CTpaTernsi ee pasBuTUS,
KoTopag MO CyTM CcTana KoHuenuuen
kayecTBa obpasoBaHus.

He cekpeT, 4yTO 3a npolweawmue roabl B

cucrteme BbICLUErO n cpegHero
cneumanbHoro, npogeccroHanbHoro
obpas3oBaHus Hapsaay c

KpynHoMacwTabHbiMn  pedopmamun  ”
OOCTWXKEHNSIMUA TaKKe HaKOMUIIOCb MHOrO
HepeLleHHbIX NPOGIEMHbBIX BONPOCOB. JTK
npobnembl, B NepByto odepenb, HeraTtuBHO
ckasblBanucb Ha KayecTtBe 06pa3oBaHus,
Ha 3HaHMAX, YMEHMAX W  HaBblKax,
oby4alolmxcss B BbICWUMX W CPEOHUX
cneumanbHbiX, npogeccnoHarnbHbIX
obpasoBaTerbHbIX Y4peXaeHUsX.

MoaToMy 3afaya CUCTEMHOIO yCTpaHeHus
CYLLECTBYIOLLMX MPOGNEM U HeOoCTaTKOB,
MoaTanHoro W LENneBoro MoBblLLEHUS

KayecTBa " 3PP EKTUBHOCTH
obpasoBaTenbHOro npouecca,
pacLumpeHus BO3MOXHOCTEMN ans
MOSOOEXM, cTpemsLlenca cratb

yCneLwHbIMn crneumanucTtamm ObIno
NMocTaBfneHo BO [MaBy MNPUOPUTETHbIX
3agay  HOBOM  KOHUEeNnuuu  pasButng
BbICLLErO W CpedHero cneuvanbHoro,
npodeccnoHanbHOro oopasoBaHus.

B aTux uenax sannaHMpoBaHO MO3TanHoe
yBenuyeHve KonunyecTsa BbICLLNX
obpasoBaTenbHbIX YYpexXaeHun, a Takke
KBOT npuemMa B HUX, MpuBreYeHne
3apybexHblX  By30B  ANns  CcO34aHud
nogpasgenexHun B YsbekuctaHe. K crnosy
ckasaTtb, y>ke B 9TOM y4ebHOM roay KBOThI
npvema B 6akanaspuat Oblnn yBenmyeHsbl
Ha 18% nO cpaBHEHMIO C NpeablayLnm
roooM, a Takke pacwmpunacb CceTb
crneumnanbHblX  3a04HbIX  OTAENeHun B
BYy3ax.



Heo6xoamMmo oTMeTUTb, YTO NnaHupyeTcs
nepecmoTpeTb HOpPMaTUBHYO 6a3sy
CUCTEMBI BbICLLETO obpasoBaHus,
nepecMoTpeTb n yTBEPAUTD
rocygapCTBeHHble obpasoBarerbHble
CTaHdapTbl, KBanngukaLnoHHbIe
TpeboBaHus, y4ebHble nporpaMmmbl U
y4yebHble nnaHbl C y4eTOM NepenoBOro
MEXOYyHapo4HOro  onbiTa, a  Takke
noTpebHocTEN paboTogartenemn 7
3aKa34MKoOB KaapoB.

B cBsi3n ¢ atmm go Havana Hooro 2017-
2018 y4ebHoro roga 6bin10 paspaboTaHo u
yTBepxaeHo 6onee 430 y4yebHbIX nnaHoOB
Gakanaspuata un 6Gonee 530 y4ebHbIX
nnaHoB cneunanbHOCTEN MarncTpaTtypbl, a
Takke Oonee 3000 y4yebBHbIX nporpamm
ONCUMNIANH B COOTBETCTBUM C HOBbIMU
TpeboBaHuamMK. Takke opmumpytoTcs
HOBbl€ NPUHLMMbLI CUCTEMHOrO nogxoga no

pasBUTUIO MeXayHapoaHOro
COTpYyAHUYeCTBa BY30B, N3y4yeHus
nepenoBoro MVPOBOTO onbITa,
nenarormyeckux TEXHOIOMN,
npuereyeHmss B y4yebHbIN  npouecc

nepenoBon  3apybexXHOM  HaydyHoOW M
yyebHon nutepatypbl. C nomoupto doHaa
«Actebgon» Havana opMMpoBaThLCS
LeHTpanM3oBaHHas cucTeMa MoAroTOBKU
TanaHTNMBOW  MOJIOAEXWN  CTpaHbl B
MarucTpaType v AOKTOpaHType BeayLimx
3apy0exHbIX YHUBEPCUTETOB.

OfHou 13 BakHEeNLINX 3a4a4 NoBbILLEHUs
KayecTBa obpa3oBaHus SABMATCS
BOMpPOCHI mMaTtepuanbHOro
CTUMYNMPOBAHNA MeaAaroros, WrparoLLmnx
KNHO4YeBYIO porib B obecnedeHnn kayectsa
0bpas3oBaTeNibHOro npouecca,
ONTUMM3aLMM y4eOHbIX Harpy3oK, KoTopble
no3sonsanu Obl MM Oonblle 3aHMMAaTbCS
Hay4yHOM M MeToaMyeckon paboTown,

YEVROP, [
ITTIFOQ %

noBbIlLATbL KBaAnNMUKaUMIO B BeayLIUX
YHMBEpCUTETAX U  UCCIeAoBaTeNbCKUX
LeHTpax Mupa.

B oTtonm cBA3M yxe B TeKkywem rogy
noarotoeBneH 631 kaHangaT, ocobeHHo 13
yucna Mmonogbix npenogaeaTenen, nns
NPOXOXAEHNA CTaXUPOBKW, MNOBbILLEHUS
KBanvdpukaumm, obydeHms B LOKTOpaHType
" mMarucTpartype B napTHEpPCKNX
obpasoBaTernbHbIX yYpeXOeHnsax
3apyb6exHbix cTpaH B 2017-2018 yuyebHom
rogy. Bmecte ¢ Tem, yuuTbiBad, 4TO
Ka4yecTBO obpasoBaHus cTano
NPUOPUTETHON 3agadven yypexaeHa
"ocynapcTBeHHas NHCNeKuunsa no
KOHTPOMNIO KayectBa 0O6pas3oBaHus Mpu
KabuHete MwuHncTpos Pecnybnukn
Y3b6eknctaH.

BesycnoBHo, MOXHO Obinio Obl elle 4onro
roBopuUTb O APYrMx acrnekrax pedopMm B
cucTeMe BbICLIEro MNpodeccroHanbHoro
obpa3oBaHUsA Hallel CTpaHbl, HO B
3aKMoYeHMM 9 XoTen Obl NOAYEPKHYTb, YTO
rmaBHasi Lenb 3TUX Mep COCTOUT B TOM,
yToObl Yepe3  yny4ylweHuve KavecTBa

obpasoBaHus naTtb MOnoaexXun
BO3MOXHOCTb oBrageTb
npodeccnoHanbHbIMN 3HaHUAMU n

kBanudukaumen B  COOTBETCTBMM C
TpeboBaHMAMM pblHKa Tpyda, cTaTb
yCneLHbIMN, BOCTpPebOBaHHbIMU
cneunanuctamm, obecnednsatoLumm cede
AOCTOMHOE 1 cBeTnoe byayliee.

MNo3BonbTe OT MWMEHM MUHWUCTEpPCTBa
NCKPEHHE nobnarogaputb HaLmXx
€BpOMNenNCcKNUX Konner, y4acTBylLMX B
KOH(epeHUMm, a Takke ee OpraHM3aTopoB
3a npogenaxHyto paboty!

[o6po noxanosaTb B Y3b6ekuctaH!

Xenato ycnexoB B paboTte KoHBEHLMN!

npodeccop Y.lWl.Bernmkynos

3amecmumerns MmuHUCMpa 8bicwez0 u
cpedHeezo crieyuanbHO20 0bpa3oeaHus
Pecnybnuku Y3bekucmaH, Q0Kmop
rnedazoauyecKkux HayK



INTRODUCTORY REMARKS

Dear colleagues,

The European Union, its Member States,
Uzbekistan and the other Central Asia
countries face a common challenge: how
can we ensure that our companies get
access to a well-qualified and skilled
workforce able to cope with the challenges
of the 21% century and at the same time
offer, in particular the younger generation,
an outlook of attractive jobs and a sufficient
and reliable income?

This question lies at the centre of all the
efforts to create a common framework of
gualifications at national level, where the
Lisbon Strategy, the Copenhagen process,
the Bologna framework and the European
Qualifications Framework (EQF) have
supported the further development of
National Qualifications Frameworks (NQF),
being part of a wider National Qualification
System (NQS). At the same time, the
requirements for the provision of high-
quality education have increased.
Companies require, to a larger extent than
in the past, access to a more flexible
system of qualifications, addressing their
specific needs for specific staff skills. Also,
the complexity of this overarching National
System of Qualifications clearly demands a
close process in which the interests of all
involved stakeholders are aligned:
learners, workers and trade unions,
companies and state institutions.

Therefore, the Central Asia Education
Platform (CAEP) project, funded by the
European Union, has very much welcomed
the opportunity to address education
practitioners and experts in Uzbekistan and
other Central Asia countries with this
collection of practice-oriented
presentations on National Qualifications
Frameworks (NQF) and Quality Assurance
and Accreditation (QAA) in Higher
Education and Vocational Education and
Training. These presentations were held
during a two-day conference in Tashkent in
September 2018, jointly organized with the
Ministry of Higher and Secondary

Specialised Education of the Republic of
Uzbekistan.

The main objective of CAEP, which started
in 2012 and is now in its second project
phase until March 2019, is to enhance co-
operation between the European Union and
Central Asia, as well as regional co-
operation between the countries of Central
Asia, in order to strengthen education
reforms in the region. During the First
Meeting of Ministers for Education of the
EU and the Central Asia countries in Riga
in June 2015, Minister noted that “adapting
educational systems to meet the demands
of labour market and needs of individuals in
the 21st century is an essential task for the
EU and Central Asian countries”. They also
underlined the “importance of modernising
education as an imperative for sustainable
socio-economic development and stability,
contributing to mutual understanding,
respect and intercultural dialogue and the
preparation of future generations”.

In recent years, remarkable progress has
been made in the Central Asia countries,
notably in Uzbekistan, in setting up
frameworks  for  qualifications  and
enhancing the quality of education provided
at all levels. This was stressed during the
Second Meeting of Ministers for Education
in Astana in June 2017, where ministers
and delegates “recognised that Central
Asia countries put education as a corner-
stone of their sustainable development
strategies” and  “acknowledged the
progress made by Central Asia countries in
modernising their education systems and
carrying out further structural reforms to
improve their quality of education and
governance at different levels”.

In recent months, Uzbekistan has
continued to develop further state
educational standards and qualification
requirements and has begun a new stage
of targeted reforms in the system of higher
and secondary special, vocational
education. The Deputy Minister of Higher
and Secondary Specialised Education of
the Republic of Uzbekistan, Professor



Begimkulov, highlighted the main stages of
this impressive development and the
reforms undertaken in Uzbekistan in his
welcoming contribution.

In this context, the CAEP project has
organized a series of Regional
Conferences, National Meetings and Peer
Learning events on NQF and QAA, to learn
from “good practice” implemented both in
the EU and Central Asia countries. It is
evident from the presentations, which we
have collected in this small publication, that
sharing the experiences from EU Member
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States like Latvia, Poland and Romania has
given a first-hand view of how time-
consuming and problematic it has been to
set-up a coherent system of legislation,
regulation, institutional settings and
capacity building at system and institutional
level both in HE and VET. It is the privilege
and task of CAEP to foster this mutual
exchange at national and regional level
among the Central Asia Countries to make
a small, but relevant contribution to
strengthen both the scope and quality of
our education systems.

Christian Wagner

CAEP Team Leader



SECTION 1: SUMMARY OF THE NATIONAL SEMINAR ON
NATIONAL QUALIFICATIONS, QUALITY ASSURANCE AND
ACCREDITATION (TASHKENT, UZBEKISTAN, SEPTEMBER

2017)

Results of the Regional
Frameworks,

Conference
Quality Assurance and Accreditation

Qualifications
in Higher

"National

Education and Vocational Education and Training", 26-27 September,

2017, Tashkent

The conference was organised in the
framework of the European Commission
project "Central Asia Education Platform"
(CAEP) in accordance with the Joint
Communiqué and Roadmap of Activities for
the CAEP Project adopted at the Meeting of
Ministers for Education of the Member
States of the Central Asian and of the
European Union countries on 26 June 2015
in Riga.

1. The conference was held at the Hotel
Wyndham in Tashkent (Amir Temur Street
C 4, No 7/8) from 9:00 to 17:00 for two
days, in accordance with the agenda
prepared by the organisers (attached).

On the Republic of Uzbekistan's part the
conference was attended by the Deputy
Minister of Higher and Secondary
Specialised Education of the Republic of
Uzbekistan U. Begimkulov, executive
officials of the Ministry (A. Khodjaev, M.
Aripdzhanov), representatives of the State
Testing Center (B. Nazarov, A.
Sulaimanov), Center of Secondary-
Specialised and Professional Education,
Center for Development of Higher and

Secondary  Specialised, Professional
Education; Head Scientific and
Methodological Centre and  higher

educational institutions (list attached).

On the European part it was attended by
Chargé d'Affaires and Head of Political,
Press and Information Section of the
European Union Delegation to Uzbekistan
Mr. Radoslaw Darski, Team Leader of
CAEP Christian Wagner, CAEP Experts
Claudio Dondi and Anna Opitz, as well as
education experts from Poland, Romania
and Latvia (list attached).
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2. In accordance with the agenda, the first
day of the conference presented the current
situation in the development of the
National Qualification = Frameworks
(NQF) in Uzbekistan. The participants of
the conference were told in detail (A.
Khodjaev, Y. Imamov) how within the
framework of the NURSLING project under
the ERASMUS+ programme pilot versions
of National Qualification Frameworks are
being developed; what research is being
carried out, how the descriptors are being
generated, their comparison with European
ones and an analysis of individual elements
of the qualification systems. The initial pilot
model of the NQF was also presented.

The following discussion was attended by a
majority of the participants. The reports on
the lessons learned from NQF
implementation in Latvia (Baiba Ramina),
Poland (Maciej Markowski) and Romania
(Olivia-Maria Jidveian) were of particular
interest to Uzbek specialists. It is noted that
the materials provided by the European
colleagues on the form and content of
descriptors, taking into account the national
characteristics of the education systems of
these countries, the ranking of educational
levels, the forms and content of the NQF,
etc. will be used in the development of the
NQF of Uzbekistan. The discussion of
topical issues of the development and
implementation of NQF continued in two
separate seminars, where, based on
concrete examples and taking into account
SWOT analysis, debates on these topics
were held.

Following the first day of the conference,
devoted mainly to the creation,
implementation and development of NQF,



the positive outcomes of the discussions
and comprehensiveness and relevance of
the provided material were noted,
especially by the Uzbek specialists working
on the development of the NQF.

3. On the second day of the conference the

issues of quality assurance and
accreditation were discussed.
The Key Note Speeches on "Linking

Qualifications Frameworks and Quality
Assurance Setting and assuring standards
in  education" (Baiba Ramina) and
"Achievements and Challenges in Quality
Assurance and Accreditation in Higher
Education and VET in Uzbekistan" (M.
Aripdzhanov, B. Nazarov) aroused great
interest among Uzbek and European
colleagues.

The European experts paid special
attention to the information noted by the
Uzbek speakers that, in accordance with
the objectives of the Resolution of the
President of the Republic of Uzbekistan
"On measures for further development of
Higher Education system" from April 20,
2017 NePP-2909, the issue of quality of
education is considered a top priority of the
modern education system of the Republic.
In order to radically improve the quality
control system of education, the Cabinet of
Ministers of the Republic of Uzbekistan
adopted a Resolution "On the organization
of activities of the State inspectorate for
supervision of quality of education under
the Cabinet of Ministers of the Republic of
Uzbekistan" on July 18, 2017 Ne515.,

The following discussion was attended by a
maijority of the participants. The reports of
the European colleagues on the legislation
and practice of quality assurance and
accreditation in Latvia (Andra Senberga),

12

Poland (Maciej Markowski) and Romania
(Olivia-Maria Jidveian) were of particular
interest to Uzbek specialists. It is noted that
the materials provided by European
colleagues on these issues and topics will
be taken into account in practical activities
to ensure the quality of education in
Uzbekistan.

Further round table discussions on the
issue of the necessary legal framework for
quality assurance were moderated by
Uzbek specialists (A. Khodjaev, B.
Nazarov). A representative of the new state
body for the inspection and supervision of
the quality of education (B. Nazarov)
compiled important proposals and
recommendations from European and
Uzbek colleagues on the main areas of
activity, tasks, practical actions and
efficiency of the newly created departments
in the country's universities to monitor the
quality of education. It was noted that, as a
result of the present CAEP conference, this
important and complex issue has largely
found its practical solution.

During the conference, moderated by
Claudio Dondi and Christian Wagner, many
issues of the agenda, prospects for the
development of the NQF, quality and
accreditation were discussed and the
results were summed up, final
recommendations were given and plans for
the near future were announced within the
framework of the CAEP project.

The work of the conference was covered in
the news on "Uzbekistan", "Uzbekistan 24"
and "Yoshlar" channels of the National
Television and Radio Company of
Uzbekistan, as well as on several websites
and blogs.

A. A. Khodjaev

CAEP coordinator from the Ministry of
Higher and Secondary Specialized
Education of the Republic of Uzbekistan



SECTION 2: NATIONAL QUALIFICATIONS FRAMEWORKS IN
EUROPEAN UNION MEMBER STATES AND IN UZBEKISTAN

Peer Learning Group on National Qualifications Frameworks
(Synthesis Report)

This report, that has been prepared in the framework of the Central Asia Education Platform -
Phase Il (CAEP 2), presents the objectives, the activities and the main results of the Peer
Learning Group (PLG) on National Qualifications Frameworks (NQF) activated in the period
February-October 2017. The three scheduled Peer Learning Meetings (Istanbul 20" and 215t
February, Bishkek 24" and 25™ April, Riga 18" and 19" September) have already been
conducted at the moment of writing this report, while several activities are going on at the
national and transnational level as a result of the PLG activities.

1. Peer Learning in the context of CAEP 2

According to the Riga Ministerial e Learning and documentation exchange
Conference in June 2015, the role of Peer on current developments among policy
Learning, not necessarily confined to policy makers and experts of the Central Asia
makers, appeared as central in the and EU countries;

development of CAEP 2 (Riga Joint
Communiqué, point 8: “basing cooperation
in HE and VET on mutual or peer learning

e Transfer of good practices and know-
how on concrete implementation steps

to the extent possible”), almost the core of NQFs;
paradigm of actior_l_for the present pha_se- e Policy advice for National Authorities,
After the recognition of the respective based on international state-of-the-art
developments, commonalities and analysis;

differences, and the identification of

respective priorities, the focus was put on e Development of a working method,

learning how to work together on including ~ monitoring  process ~ and
common challenges, at the regional and reporting procedures that will esta_bllsh
bi-regional level, and how to strengthen a cross-country professional
mutual trust through “working familiarity”. community among the participating
Working together on common issues was country teams.

expected, among other benefits, to All these expectations have been at least
gradually define - through increased mutual partially achieved, although the level of
knowledge and policy dialogue - the observable impact at the moment of writing
desired degree of policy cooperation in varies considerably among the target
education and the contribution at regional Countries.

level to work on technical solutions. The
NQF Peer Learning Activity was expected
to produce:

2. Structure and contents of the NQF Peer Learning Activity

The activity was organised in a sequence of participants organised in country Teams,
3 face-to-face seminars of two days each. each made up of three experts (one from
The detailed working approach was to be HE, one from VET and one from the Body
decided during the Kkick-off meeting. responsible for
“Project work” activities were envisaged to methodological/organisational aspects of
be conducted at national level by the the national work on Qualifications). EU
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experts from CAEP Team, EU Member
States completed the make-up of PL
Group, thus reaching an average target of
20-22 participants per meeting.

In each of the three meetings, the overall
available time of two working days was
distributed as follows:

e The beginning and the end (about 20%
of the total) was devoted to defining and
monitoring the progress of the PL work
programme, its relation to and possible
impact on on-going national policy
developments, the working
mechanisms, the operational steps and

the quality assurance procedures to
guarantee coherence in the expected
results;

e The central part of the seminars
analysed current and innovative
practices in each participant country
(and in the EU) according to the four
themes identified as priorities for
NQF in the previous phases of activity
of CAEP and during the National NQF
meetings (adjustments and final
confirmation took place during kick-off
meeting and online coordination
meetings):

1. Integration of NQFs into
the existing systems of
gualifications:

1.1 Common understanding of concepts and terminology
1.2 The “building blocks” of a NQF and possible sequences of steps
1.3 How to set up Sectoral Qualifications Bodies

1.4 Building coherence between General Education, HE and VET

2. Recognition and
certification of Learning
Outcomes from any form

2.1 Formulating Study Programmes in terms of Learning Outcomes;
2.2 Credit systems in HE and VET

of learning (including
work-based learning,
dual learning, part-time,
e-learning, etc.):

2.3 How to recognize learning outcomes from informal learning

2.3 National Register of Qualifications: how it works

Involving the world of

3.1 How to involve and motivate SMEs

wqu N defining, 3.2 Capacity Building for Enterprise staff and Education Staff to
maintaining and develop collaboration on Qualifications and Learning Outcomes
assessing P g
gualifications: 3.3 How to maintain and monitor the collaboration process

3.4 Medium-Term foresight of skills requirements
Alignment and self- | 4.1 Transparency of Qualifications and international recognition
certl_fl_catl_on of national 4.2 Student and workers international mobility: how NQF helps
gualifications to

international
Qualification
Frameworks:

4.3 The process of self-certification

4.4 Referencing qualifications to the European Qualifications
Framework (EQF)

The third and last meeting devoted a

regional exercise (inform, consult the

substantial time to formulating a set of
policy recommendations to be shared
with national Ministries and institutions
linked to NQF, especially concerning
potential follow-up activities.

Each country team has been encouraged to
work in the country between the three
PL meetings to accompany the PL
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competent qualification bodies, stimulate
coordination of stakeholders at national
level, share ownership of process and
results, disseminate and follow-up) during
and possibly after its cycle of meetings.
Monitoring/Coordination Meetings using
Skype were held on a monthly basis to



keep track of developments of project work
in each country between meetings.

Coordination Meetings were also used to
design and develop common activities of a
trans-national nature: for example, a pilot
webinar of 2 hours duration — intended as
a formally organised session with defined
speakers and discussion time - was
organised on “Formulating Study
Programmes in Terms of Learning
Outcomes”. It took place on 4" July 2017
and was attended by over 40 Kazakh
participants in two different locations

and three EU experts in three different
locations; comments collected from
participants were very positive. Webinars
are cost-effective instruments to present
good practice examples in a dedicated way;
in these cases, participation of
stakeholders may be extended without too
many additional costs. The creation of a
Facebook Group to accompany the PLG
activities and extend the outreach of
potential users has been proposed and
implemented by the Kazakhstan Team;
most of the discussions and the exchange
of materials is now taking place in Russian.

3. Recommendations for peer learning follow-up and sustainability of CAEP results in
the field of National Qualifications Frameworks

Some recommendations can be formulated
following the experience of the NQF Peer
Learning exercise and, in particular, the
debate that took place at the end of the third
meeting in Riga:

1. A Working Group (WG) to
compare in detail the existing
qualification systems in Central Asia
Countries should be established as
a direct follow-up of the CAEP Peer
Learning exercise;

2. The WG should integrate the
efforts, results and future
developments of CAEP and the
ETF NQFs platform and support
the creation of a CA network of
experts on qualifications to 1. map
existing types of qualifications
and awarding procedures in CA
Countries; 2. try to develop new
“pilot” professional standards
and educational standards

(clarifying the relationship between
the two kinds in a consensus-based

way); 3. facilitate the mutual
recognition of qualifications
among the CA Countries; 4. support
self-assessment of qualifications
systems using the ETF Toolkit; 5.
organise national workshops with
employers on validation of
learning outcomes of informal
learning and 6. harmonize key
terms of the qualifications
systems of CA countries on the
basis of European experience;

3. The WG should continue to receive
support (webinars,
benchmarking/peer review
meetings, etc.) from CAEP, its
Team and the EU experts, but
would work with an agenda
consensually defined by CA
Teams; and would stimulate
progress at national level, by
feeding the national developments
with its results.

Claudio Dondi
CAEP Expert



Overview of the preliminary results of the "NURSLING" project of the
ERASMUS+ programme

Abstract

Analysis of the objectives defined in the NURSLING project - "National Qualification
Frameworks: Guidelines for Development and Recognition of Qualifications" of the
ERASMUS+ programme. Announcement of the preliminary results on the draft National
Quialifications Framework (NQF) of the Republic of Uzbekistan, which are comparable with the
European QF. Introduction of the Dublin Descriptors for NQF in higher education.

Key words: National Qualifications Framework, education standards, qualification levels,
Dublin descriptors.

In accordance with the EU programme Trento, ltaly, Bath Spa, Great Britain, as
ERASMUS+ the project called "National well as the World University Service,
Qualification Frameworks: Guidelines for Austria. The Uzbek project partners are
Development  and Recognition  of National  University of  Uzbekistan,
Quialifications" declared by Uzbekistan will Tashkent State Technical University,
operate during the period from 15 October Tashkent  University of  Information
2015 to 14 October 2018 (36 months). The Technologies, Samarkand State University,
project acronym is: NURSLING Centre for Development of Higher and
(registration number: 561742-EPP-1-2015- Secondary Special and  Vocational
1-PT-EPPKA2-CBHE-SP). Education, Ministry of Higher and

Secondary Specialised Education of the
Republic of Uzbekistan and Educational
Scientific Industrial Association "Business-
Drilling."

The University of Algarve (Faro, Portugal)
is considered as a grantee. Among the
project consortium partners are the
Universities of Koblenz-Landau, Germany,

NURSLING | The aim of the NURSLING project:
o

Establishment of the national structure of Qualifications
Framework (QF) of Uzbekistan, on the basis of the EQF —
European Qualifications Framework

National QF are able to:

%} nal - ensure the accelerated integration of our system of
C . (& continuing education in the world educational area (in
% M ‘(')V particular, in the European one);

101 11; - facilitate mutual recognition of higher education systems,

gualifications and documents;

- accelerate the improvement of the process of training of
highly qualified personnel, taking into account the best
world practices and trends in the development of the

The logo of the project educational process.
As a result of the study of numerous continuing education, the main provisions
materials on the development of European of the NURSLING project were identified
and National Qualifications Frameworks, as from two blocks of priorities:

well as priorities for the modernisation of
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- preparation of an analytical review of the
project;

- development of specific materials on the
project.

The first block is of an overview nature
and includes an analysis of the existing
European higher education system:

- history of the European Higher Education
Area,;

- Bologna process;
- structure of Higher Education in Europe;

- system of the European Qualifications
Framework;

- Dublin descriptors;

- examples of National
Frameworks in Europe;

Quialifications

- examples of National Qualifications
Frameworks outside of Europe.

The second block defines the specific
project activities of the partners:

- innovative transformations in the system
of continuing education in Uzbekistan;

- the concept of the General regulation on
the Qualifications Framework of the
Republic of Uzbekistan in the system of
continuing education of the country which is
officially approved by the Ministry of Higher
and Secondary Specialized Education of
the Republic of Uzbekistan;

- development of Regulation on the
National Coordinating Council on the
Quialifications Framework of the Republic of
Uzbekistan;

- establishment of the National Committee
on the Qualifications Framework of the
Republic of Uzbekistan;
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- draft of the Qualifications Framework of
Uzbekistan (QF);

- comparative analysis of the draft of
Qualifications Framework of Uzbekistan
with  the European Qualifications
Framework (EQF);

- draft proposals to improve the General
provisions on state educational standards,
taking into account the developed
Qualifications Framework of Uzbekistan;

- model of Sectoral Qualifications
Framework of Uzbekistan in the
educational areas of information

technologies;

- draft proposals for updating the state
educational standards in the educational
areas of information technologies, taking
into account the developed model of
Sectoral (IT) Qualifications Framework of
Uzbekistan.

The successful execution of assigned tasks
in the NURSLING project will achieve two
important goals:

- creation of a pilot mechanism of the
Qualifications Framework on the basis of
the existing qualification requirements in
the country;

- formation of bases for processes of more
profound integration of the system of
continuous education of the country with
the world educational area.

The European Qualifications Framework is
a system of 8 levels (C) described in terms
of knowledge, skills and competence.
Each level is understood as the level of
responsibility, complexity and autonomy.
Naturally, one level qualitatively differs from
another by its qualifications.



European
Credit
Transfer
System

Educational
qualifications
amework/education
basis of the o

Learning
outcomes
/competenc
es

\ Student in
\ the center of
education

The Bologna Declaration also stimulated the

creation

in 2008 of a European Qualification

Framework declaring common methodological
approaches in evaluating individual qualifications
and their compliance with the requirements of the
Bologna process

Pic. 1 Focuses of European education: EQF, student, competence, ECTS

The skill level is determined

descriptors.

by

A descriptor is a generic description of
requirements for competences, for the
nature of the skills and knowledge of the
employee, differentiated in terms of
complexity and knowledge content of
activities, responsibilities and range of
authority required.

To establish the levels of qualification we
analysed the existing education system in
the country and identified the indicators of
the allocation of levels. Indicators of the
allocation of levels of education are defined
as the following:

e the structure of education in the
Republic of Uzbekistan,

e documents on education, and
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e the labour input of each level in
hours.

Based on the analysis of documents on
education (for example, the Law of the
Republic of Uzbekistan "On education”,
State educational standards, lists of areas
of training for Bachelor’'s, Master’'s degree,
etc.) and through of discussion among
specialists in the field of education, 8 levels
(+2 sub-levels) of qualification (Appendix 1)
have been determined.

The comparison between NQF of the
Republic of Uzbekistan with the EQF are
drawn in Appendix 2.

Appendix 3 provides a description of the
Dublin descriptors of some points of HE -
Bachelor and Master degree levels.

A. A. Khodjaev

CAEP coordinator from the Ministry of
Higher and Secondary Specialized
Education of the Republic of Uzbekistan

Y.Z. Imamov

Professor at Tashkent University for
Information Technology

A. Karimkhodjaev



APPENDIX 1

SCHEME of LEVELS of QF Students' Scientific Circle
of the Republic of Uzbekistan

1 level qualifications - Early age education

2 cycle qualifications - 8 cycle qualifications -
Primary - mandatory - Doctoral - postgraduate
education education
3 cycle qualifications - Lower 7 cycle qualifications - Basic
secondary - compulsory - doctoral - postgraduate

education education
QUALIFICATIONS
FRAMEWORK

. . . Students' Scientific
4 cycle qualifications - Senior Circle of the Republic

secondary, vocational - of Uzbekistan
compulsory - education

6 cycle qualifications - Master
degree HE

5A cycle qualifications -

4A cycle qualifications - Pre- Retraining and advanced
University training vocational training

5 cycle qualifications - Bachelor degree HE

EDUCATIONAL QUALIFICATION LEVELS
IN THE REPUBLIC OF UZBEKISTAN

1 Early age education
2 Elementary compulsory education
3 Lower secondary - compulsory - education
4 Senior secondary, vocational - compulsory - education
4A Pre-University training
5 Bachelor degree HE
5A Retraining and advanced vocational training
6 Master degree HE
7 Basic doctoral
8 Doctoral
Total:
8 levels (+2 sublevels)
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APPENDIX 2

The scheme of "knowledge" correspondence between the European and Uzbek Qualifications Frameworks
Ne of According to the European Ne of : e
level Qualificagt]ions FramevSork level According to the Uzbek Qualifications Framework
l. Basic general knowledge l. Aroused interest to universal values through fairy tales and stories
Il. Learned basic knowledge of disciplines and facts of training in accordance with the State
educational standard (SES) of the Industry standard samples (ISS) in terms of primary
education.
Need for continuous systematic learning through fairy tales and stories, fostered interest in
the rich cultural and historical heritage of the people and universal values
Il. Basic factual knowledge of a field of Il. Knowledge of:
work or study facts, principles, processes and general concepts of the disciplines in accordance with the
SES ISS;
the fundamentals of science necessary to select and explore specific features of the possible
professional activities;
[l Knowledge of facts, principles, V. Knowledge of: theoretical foundations of educational disciplines relevant to SES of the
processes and general concepts in a secondary special vocational education (SSVE);
field of work or study knowledge is broad enough, intelligent, developed, deep, relevant, differentiated,
professionally oriented;
knowledge of national and universal spiritual values;
educational, scientific and cultural knowledge;
sufficient and deep knowledge for the possible undertake of further study in Bachelor degree
programme HE.
v Factual and theoretical knowledge in IV-A | Knowledge of: theoretical foundations of educational disciplines relevant to SES of the
broad contexts within a field of work or secondary special vocational education (SSVE);
study knowledge of national and universal spiritual values;
educational, scientific and cultural knowledge;
sufficient and deep knowledge for the possible undertake of further study in Bachelor degree
programme HE.
knowledge, deep professional skills, propensity and experiences to the voluntarily chosen
additional specialty (vocation)
V. Comprehensive, specialised, factual V-A | Retraining Knowledge of: theoretical bases of the educational disciplines corresponding to
and theoretical knowledge within a SES regarding special disciplines of the new Bachelor training areas HE;
field of work or study and an
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awareness of the boundaries of that
knowledge

knowledge of the new Bachelor training areas HE in accordance with the level of
requirements of the approved programmes of special disciplines and related textbooks.
Advanced vocational training

knowledge awareness and perception of the most advanced innovative ideas and
challenges within a field of study.

knowledge of the basic ideas, problems and ways of their possible solutions within a field of
study.

VI. Advanced knowledge of a field of work | V. Knowledge of: theoretical foundations of educational disciplines corresponding to the SES
or study, involving a critical regarding Bachelor training areas HE;
understanding of theories and Solidified knowledge and understanding obtained in the ISS and SSVE and necessary in
principles the field of study;
knowledge corresponds to the level of requirements of the approved programs of academic
disciplines and corresponding textbooks; knowledge awareness and perception of certain
and the most advanced ideas and problems within a field of study; knowledge of the basic
ideas, problems and ways of their possible solutions within a field of study
VII. Highly specialised knowledge, some of | VI. Knowledge and understanding
which is at the forefront of knowledge make the Bachelor's knowledge and understanding more profound and beyond of it; allow to
in a field of work or study, as the basis show originality in the development and application of research ideas;
for original thinking and/or research; make them possible to solve new interdisciplinary problems related to its specialty.
critical awareness of knowledge issues
in a field and at the interface between
different fields
VIII. | Knowledge at the most advanced VIl. | Demonstrates knowledge, understanding and
frontier of a field of work or study and ability to think, design, implement and adapt the current research process with academic
at the interface between fields integrity;
- made a contribution through the original study to the expansion of the knowledge boundary,
significantly developed the already obtained research results, some of which became the
materials of peer-reviewed national and international publications
VIIl. | Demonstrates knowledge, understanding and

Doctor of science does not exist in
EQF

ability to independently apply their knowledge and systematically understand the problems
of their own professional sphere;

- demonstrated ability to perceive deeper knowledge, abilities and problems of their own
professional sphere.

Learned methods of integrating knowledge and methods of solving complex issues, based
on limited information and formulation of judgments.
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The scheme of "skills" corres

ondence between the European and Uzbek Qualifications Frameworks

Ne of According to the European Ne of , e

level Qualifica?ions Frameveork level According to the Uzbek Qualifications Framework

l. Basic skills required to carry out simple | I. Learned the need for continuous systematic training, combined with family education,
tasks learned the elements of spiritual and moral development and behaviour.

Il. Experience of performance of simple tasks and solution of the same type of tasks with use
of simple rules, skill tools, demanding use of the corresponding information.

Il. Basic cognitive and practical skills Il. Performance of: cognitive and practical skills required to accomplish tasks and solve
required to use relevant information in problems by selecting and applying basic methods, tools, materials and information in
order to carry out tasks and to solve accordance with the SES ISS;
routine problems using simple rules high level of educational, scientific and general cultural knowledge, spiritual and moral
and tools qualities on the basis of national and universal spiritual values.

M. A range of cognitive and practical skills | IV. Performance of: special professional experiences according to the voluntarily chosen
required to accomplish tasks and solve training area (humanitarian, agricultural, technical, etc.), formed at a high level;
problems by selecting and applying performance of: a sufficiently high level of skills and experience for self-fulfilment in the
basic methods, tools, materials and workplace;
information performs the primary knowledge that ensures efficiency in elementary professional positions

in the chosen specialty.

v A range of cognitive and practical skills | IV-A | Performance of: professional experiences according to the voluntarily chosen training area
required to generate solutions to (humanitarian, agricultural, technical, etc.), formed at a high level,
specific problems in a field of work or performance of: primary knowledge, ensuring efficiency in elementary professional
study positions for an additional specialty, at a sufficiently high level of skills and experiences;

performance at a sufficiently high level of knowledge, skills and experiences
performance of: primary work skills in a new vocation for self-fulfilment in the workplace

V. A comprehensive range of cognitive V-A | Retraining able in a new field of study to gather and interpret significant data and conduct
and practical skills required to develop social, scientific or ethical generalizations on their basis.
creative solutions to abstract problems Advanced vocational training able to discuss ideas, innovations, problems and solutions

in the field of study, can discuss them with both specialist and non-specialist audiences.

VI. Advanced skills, demonstrating V. able to carry out social, scientific or ethical generalizations on their basis;

mastery and innovation, required

to solve complex and unpredictable
problems in a specialised field of work
or study

able to develop the necessary knowledge to undertake further study with a high degree of
autonomy able to discuss ideas, problems and solutions in the field of study with both
specialist and non-specialist audiences, can provide the information.
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VII. Specialised problem-solving skills VI. able to clearly and consistently communicate to both specialist and non-specialist audiences
required in research and/or innovation their findings, as well as knowledge and justification used for its formulation, performs more
in order to develop new knowledge deep skills for their own specialty that allow to continue training to a considerable extent
and procedures and to integrate independently and autonomously
knowledge from different fields able to collect and interpret relevant data from the field of study;

VIII. | The most advanced and specialised VIl. | Able and performs methods of integrating knowledge and solving complex issues,
skills and techniques, including formulation of judgments;
synthesis and evaluation, required Able to understand the problems within a professional sphere; has a masterful command
to solve critical problems in research of the methods and skills of research within a scientific sphere.
and/or innovation and VIII. | Able to understand the problems within a professional sphere; has a masterful command
to extend and redefine existing of the methods and skills of research within a scientific sphere. Fluent in the necessary
knowledge or professional practice methods and skills to organize and conduct research, the ability to solve new interdisciplinary
Doctor of science does not exist in problems, develop and apply original research ideas related to the professional field and
EQF significantly expand the scope of existing knowledge and understanding.

The scheme of "competences" correspondence between the European and Uzbek Qualifications Frameworks
Ne :
of Accord_lng_to the European According to the Uzbek Qualifications Framework
level Qualifications Framework level
l. Work or study under direct supervisionina | I. Performs the skills necessary for successful undertaken in primary education: to hold a
structured context pen, to sit at the study table, to take the lesson as a mandatory event
Il Performs the work and training skills (with some degree of autonomy);
Obtains the skills to perform simple tasks and solve the same-type of tasks to use simple
rules and tools, to show basic cognitive and practical skills;
to understand basic educational, scientific and cultural knowledge, spiritual and moral
qualities on the basis of national and universal spiritual values.
Il. Work or study under guidance with some M. Performs qualification corresponding to the level of requirements of SES SSVE.
degree of autonomy
lll. | Take responsibility for completion of tasks | IV. |Performs qualification corresponding to the level of requirements of SES SSVE:
in a field work or study. - acquired deep theoretical knowledge of the academic disciplines corresponding to the
Adapt own behaviour to circumstances in SES SSVE;
solving problems. - developed deep professional skills, propensity and experiences in one or more of
voluntarily chosen specialties (vocations);
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- developed a sufficiently good command of professional skills, performance of
appropriate technical base of their own vocation

v Exercise self-management within the IV- Performs additional qualifications corresponding to the level of requirements of the
guidelines of work or study contexts that A organization for employment and corresponding to the level of requirements imposed on
are usually predictable but are subject to the applicant;
change; - in accordance with the requirements necessary for the possible undertake of further
supervise the routine work of others, taking study in Bachelor degree programme HE acquired deep knowledge, understanding and
some responsibility for the evaluation and understanding of knowledge
improvement of work or study activities. - obtained knowledge that provides the basis for work in this area (or area of its vocation);

- demonstrated the availability of primary knowledge to ensure the output of performance
in elementary professional positions within the field of study, as well as further successful
training in vocation or personal development

V. Exercise management and supervision in V-A | Retraining Performs the qualification corresponding to the level of requirements of SES
contexts of work or study activities where of the new Bachelor training area HE acquired the wide range of cognitive and practical
there is unpredictable change. abilities necessary for development of creative decisions of abstract problems in the new
Review and develop performance of self Bachelor training area HE
and others. Advanced vocational training mastering of the new innovative skills of applying

knowledge and understanding, skills of forming and substantiating arguments and
problem solving within the framework of study

VI. | Manage complex technical or professional | V. Performs qualification corresponding to the level of requirements of SES regarding
activities or projects, Bachelor training areas HE
taking responsibility for decision-making in acquired the work standards and legal bases of employment
unpredictable work acquired a wide range of cognitive and practical skills required to develop creative

or study contexts. solutions to abstract problems

Take responsibility for managing evidence of high professionalism and competence in the workplace is the acquisition of
professional development of individuals skills of knowledge application and understanding, skills of formation and sustaining of
and groups. arguments and solutions to problems in the field of study

VII. | Manage and transform work or study VI. | Master degree focuses on the development of a new generation of personnel with high

contexts that are complex,

unpredictable and require new strategic
approaches.

Take responsibility for contributing to
professional knowledge and

practice and/or for reviewing the strategic
performance of teams

general and professional culture, skills, research, creative and social activity, ability to be
guided independently in public and political life, capable to put and solve problems in the
future.

Upon completion of the Master programme, graduate is able to:

- master the latest achievements of the theory, to study methods and ways of research
and to interpret them independently;
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- conduct critical evaluation and interpretation of the theoretical and practical
achievements;

- apply methods of independent research and interpretation of their results;

to demonstrate originality and creativity in the implementation of activities in a particular
area;

possess advanced skills, demonstrating mastery and innovation, required to solve
complex and unpredictable problems in a specialised field of work;

- take responsibility for managing the professional development of individuals and groups.

VIII.

Demonstrate substantial authority,
innovation, autonomy, scholarly and
professional integrity and sustained
commitment to the development of new
ideas or processes at the forefront of work
or study contexts including research

Doctor of science does not exist in EQF

VII. | Postgraduate education is aimed at ensuring the needs of society in scientific and
pedagogical personnel of higher qualification, satisfaction of creative educational and
professional interests of the individual.

PhD-Doctor philosophy is able to:

- communicate in their own professional field with experts, the large academic community
and society in general;

- promote in society within academic and professional contexts, technological, social or
cultural knowledge;

- think critically about issues in the field of study and in related fields;

- manage and modify the contexts of work, requiring new and uncertain strategic
approaches

VIII. | Postgraduate education is aimed at ensuring the needs of society in scientific and

pedagogical personnel of higher qualification, as well as aimed at the intellectual content
and development of the research process.

Doctor of science is able to:

- promote, within academic and professional contexts, technological, scientific, social or
cultural development for the formation of a knowledge-based society;

- communicate on the subject of their own field and competence with colleagues equal in
status, as well as the wider scientific community and society;

- educate a new generation of researchers capable of continuing to develop research;
original and creative research,

- show, where necessary, high credibility, autonomous and innovative thinking, scientific
and professional qualities, as well as a strong commitment to the development of new
ideas or processes in various advanced fields, including research.
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APPENDIX 3

SHARED DUBLIN DESCRIPTORS OF UNIVERSITY LEVELS

BACHELOR

Knowledge and
understanding

Applying knowledge
and understanding

The ability to make
judgments, learning
skills

Communication skills and
abilities

Ability to further training
and professional
communication skills

include certain aspects related to
the most advanced ideas of their
field of education and supported
by regularly approved textbooks;

(whilst by advanced textbooks),
theoretical provisions and
principles in solving practical
problems sufficient to perform
professional functions
independently or in a team, as
well as for any possible
undertake of further study to

achieve the next level of
qualification;
skills and principles to solve
practical problems, the most

important promising problems and
basic theoretical provisions of its
field of study.

- achieved through
devising and sustaining
arguments,

- achieved at the level of
their knowledge and
understanding and
implemented on the basis
of a professional
approach to work or their
occupation.

- ability to gather and
interpret relevant data;

- skills of independent
study and acquisition of
information, increasing
the level of knowledge
and skills  within a
professional sphere;

- performance of the skills
of independent learning
and acquisition of
information, raising the
level of professional
knowledge and skills.

-to communicate information,
ideas, problems and solutions;

- to take responsibility for the
work results at the level of the
department or organization;

- to carry out independent
professional activity assuming
statement of the purposes, tasks
of own work and work of
subordinates

- skills that are necessary to
continue to undertake further
study with a high degree of
autonomy (based on self-
education);

- ability to communicate
information, ideas, problems
and solutions to both specialist
and non-specialist audiences;

- ability to accept criticism and
arguments of colleagues, to
explain clearly and
unambiguously to colleagues
and the management the sense
of the solved problems and
issues, own conclusions and
arguments.

Learning outcome

Learning outcome

Learning outcome

Learning outcome

Learning outcome

-demonstration of knowledge
and understanding in a field of
study that builds upon the
general secondary education;

- performance of the skills and
understanding of the principles
of solving practical problems,

- knowledge
understanding of

and
the basic

- apply their knowledge
and understanding in a
manner that indicates a
professional approach to
their work or vocation,

- have competences
typically demonstrated
through devising and
sustaining  arguments

- able to gather and
interpret data to inform
judgments that include
reflection on relevant
social, ethical or scientific
issues

demonstrate knowledge

and understanding of a field ot

study that builds upon the

- ability to gather and interpret
data to inform judgments that
include reflection on relevant
social, ethical or scientific
issues,

- demonstration of knowledge
and understanding of a field of
study that builds upon the
general secondary education,

- develop skills in the field of
study that are necessary to
continue to undertake further
study with a high degree of
autonomy (based on self-
education);
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theoretical provisions of its field and solving problems |general secondary education; and include certain aspects

of study, within their field of study. |and include certain aspecty related to the most advanced
- know and understand the most related to the most advanced knowledge of their field of
important, challenging and knowledge of their field ol education,

practical tasks of its field of education. - ability to communicat
education. information, problems, ideas an

solutions to both specialist and non
specialist audiences.

Competences Competences Competences Competences Competences

- achieved expansion and |- acquired instrumental developed system and- developed communication an( - developed system skills
deepening of knowledge | skills learning skills system and learning skills.
associated with Bachelor's level
through skills and understanding
of the principles of solving
practical problems, as well as
knowledge and understanding of
the basic theoretical provisions of
its field of education.

Learning outcome: Bachelor Qualifications are assigned to students who:

demonstrated knowledge and understanding in the field of education, that builds upon the general knowledge of pre-university training, and
typical of this level, supported by advanced textbooks, including some aspects that reflect the basic knowledge of the selected field of education;

can apply their knowledge and understanding in ways that show a professional approach to their work or vocation, and have a typical competence
demonstrated through the finding and constructing arguments in solving problems within their field of education;

have the ability to gather and interpret relevant data (usually within their field of study) to inform judgments that include reflection on relevant
social, scientific or ethical issues;

able to communicate information, idea, problem and solutions to both specialist and non-specialist audiences;

have developed those learning skills that are necessary for them to continue to undertake further study with a high degree of autonomy.
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SHARED DUBLIN DESCRIPTORS OF UNIVERSITY LEVELS

MASTER

Knowledge and
understanding

Applying knowledge
and understanding

The ability to make
judgments, learning
skills

Communication skills and
abilities

Ability to further
training and
professional

communication skills

Master degree programme

Learning outcome

Learning outcome

Learning outcome

Learning outcome

Learning outcome

Within the framework
of the research thesis,
as well as a block of
special disciplines and a
block of disciplines on

the chosen specialty
Master should be able to
demonstrate:

- advanced knowledge
and understanding in
the field of their
specialty, necessary for
innovative research,
based on a critical
understanding of
theories and principles;

- critical understanding

of the theory and
principles  of their
professional area;

- knowledge and
understanding of
individual challenges
and perspective
directions of
development of its
specialty;

- understanding of the
innovative nature of their
research on the basis of
critical understanding of

Application of
knowledge and
understanding is achieved
in the process of:

- solutions to new and
unfamiliar problems, both
in the context of research
in their field of study, and
within broader
multidisciplinary contexts;

- independent analysis of
tasks, methods and results
of its solution;

- solutions to critical issues
in research and innovation,
allowing to extend and
redefine existing
knowledge or professional
practice;

- mastery of the most
advanced and specialized
skills and technologies;

- evaluation of actual
research  problems, -
preparation of plans for
research activities;

- conducting and carrying
out researches according
to academic criteria of
methodological, research
and project issues

- ability to gather and interpret
relevant data;
- in professional activities, the

ability to self-study and
assimilate information that
increases the level of

knowledge and skills, as well
as the ability to integrate
knowledge, dealing with the

complex issues and
definitions, and make
judgments based on
incomplete or limited
information;

- developing of a substantial
body of work which merits
national or international
refereed publication;
- ability to determine the
management  strategy  of
complex social, work and
scientific processes.
- performance of the learning
skills

e that are necessary to
continue to undertake further
study with a higher degree of
autonomy in  professional
activity, as well as for
independent professional
career growth;

Based on a critical
understanding of theories and
principles demonstrates
advanced knowledge in the field
of research (or training),
required for research (or
innovation work).

Demonstrates knowledge of
theoretical foundations,
principles, and methods of

solving scientific and practical
problems in the field of
vocational training that create
the basement for the
manifestation of originality in
solving complex problems and
tasks, able to apply knowledge
and to advance ideas.

Abilities and skills associated
with the field, ability to make
judgments is expressed in
the competence to:

e integrate knowledge,

dealing with the
complexities and make
judgments based on
incomplete or limited
information;

e provide information

about the essence of the
problem, the results of their
work and conclusions to a
wide audience in a concise
and professional manner;

e clearly convey their
conclusions to both
specialist and non-specialist
audiences;

e communicate freely
and openly with colleagues
and the public, as well as to
be open to criticism;

e authoritatively  state
and naturally discuss the
issues in its professional
field with experts and the
public, with a wide range of
the academic community,
including students;
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advanced knowledge,
theories and principles
of the specialty, as well
as its problems;

- knowledge and
understanding of the
skills to solve the basic
theoretical provisions,
individual challenging
and practical tasks of its
specialty.

connected with
development and increase
of efficiency of difficult
social, work and scientific
tasks.

e allowing them to
continue their education in
professional or related fields;

¢ expanding the
boundaries of knowledge
through original research,

contributing to the further
development of the subject of
research;

o of critical analysis,
development and synthesis of
information in professional
and related fields;

e to convey in a simple
and accessible form the
essence of complex issues
and problems to a wide
audience, to present the
original ways to solve them;

e in an accessible and
open form, introduce a free
exchange of opinions in the

professional and related
fields of activity;
briefly and accurately

describe and demonstrate

e expanding the the issues, problems and
boundaries of knowledge original solutions in the
through original research; professional and related
of autonomous and fields.
independent research and
innovation activities in
professional and related fields.

Competences Competences Competences Competences Competences
- have the skills to solve | - to analyse independently | - ability to gather and interpret | - demonstration of: Able to integrate knowledge
practical problems, the tasks, choose methods | data to inform judgments that e advanced knowledge in the | and handle complex
- understand the | of their solution, analysis of | include reflection on relevant | field of research (or training), | scientific issues,
principles to  solve | the results of professional | social, ethical or scientific | required for research (or | professionally provide
practical problems, activity; issues innovation work); information, the essence of
-know and understand | - to apply their special | - demonstration of e(based on a critical | the problem to be solved, the

the basic theoretical
provisions of its field of
study,

- know and understand
the most important,
challenging and
perspective tasks of itch
specialty

- achieved expansion
and deepening of
system and advanced

professional  knowledge
and understanding, and
problem solving abilities in
new or unfamiliar
environments within
broader and
multidisciplinary contexts;

- to assess the relevance of
the research problem, to
make and ensure the plan
of its implementation, to

knowledge and understanding
in a field of specialization that
builds upon the Bachelor's
higher education that includes
specific aspects and the most
advanced knowledge of their
specialty.

- developed system and
research skills and the ability
to independent professional
activity

understanding of theory and
principles) advanced
knowledge in the field of
research (or training), required

for research (or innovation
work);
knowledge and

understanding of the theoretical
foundations, principles and
methods of solving scientific
and practical problems in the

result of their work and
conclusions to both specialist
and non-specialist
audiences.

Able to briefly and accurately
describe and demonstrate
the issues, problems and
original ways of their solution
in their own specialty,
professional activity and
related fields.

29




knowledge in the basic
professional field of
activity and research;

- achieved
understanding of the
principles and methods
of scientific and creative
activity;

- acquired knowledge
and understanding of
the theoretical
foundations, principles
and methods of solving
practical and scientific
problems in the field of

training;

- provided a basis of
knowledge and
understanding for

originality in  solving
complex issues and
problems, within a
research context;

carry out the process of
scientific ~ research  in
accordance  with  the
academic criteria;

- to extend and redefine
existing knowledge or
professional practice
based on the most
advanced and specialized
skills and technologies;

- to solve problems of
methodological, project
and research nature
related to the development
and improvement of the
efficiency of  complex
social, industrial and
scientific processes;

- to identify and develop a
management strategy of
complex social, work and
scientific processes;

- acquired research skills

field of training, creating the
foundation for the manifestation
of originality in solving complex
problems, as well as for the
application and promotion of
ideas.

- developed research abilities
and analytical skills.

Professional communication
skills, critical analysis skills,
evaluation skills and
synthesis of new and
complex ideas.

and innovative approach.

Learning outcome: Master Qualifications are assigned to students who:

have demonstrated knowledge and understanding that is founded upon and extends and/or enhances that typically associated with the Bachelor's
degree, and that provides a basis or opportunity for originality in developing and/or applying ideas, often within a research context;

can apply their knowledge and understanding, and problem solving abilities in new or unfamiliar environments within broader (or multidisciplinary)
context related to their field of study;

have the ability to integrate knowledge and handle complexity, and formulate judgments with incomplete or limited information, but that include
reflecting on social and ethical responsibilities linked to the application of their knowledge and judgments;

able to communicate clearly and unambiguously their conclusions and support their knowledge and explanations to both specialist and non-
specialist audiences;
have the learning skills to allow them to continue to study in a manner that may be largely self-directed or autonomous.
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Report on the Survey Results regarding the System of Qualifications

and Prospects of National

Qualification Frameworks in

Educational System of Uzbekistan

Preface

This report includes an analysis of survey
results, carried out among the heads,
teachers, students (their parents) of the
higher education institutions of Uzbekistan,
the employer organisations, and staff of the
Ministry of Higher and Secondary Special
Education and the Centre of Development
of Higher and Secondary Special
Professional Education. The survey was
carried out according to the action plan of
the  project "National  Qualification
Frameworks: Guidelines for Development
and Recognition of Qualifications”
(NURSLING) programme within Erasmus+.

The main aim of the survey was to study the
opinions and awareness of participants in
the educational process concerning: the
current system of qualifications; the content
and essence of National Qualification
Frameworks; their acceptability in the
educational system of Uzbekistan from the
point of view of the current system of state
educational standards and qualification
requirements; and their conceptual bases
and principles of development using

the

analogies with the qualification frameworks
of the European Union countries.

The survey was compiled by I. Khmelinskii,
S. Chernyshenko, A. Khodjaev and
includes 14 questions (see the application).
The survey was carried out in May, 2016
with the approval of the Ministry of Higher
and Secondary Special Education of the
Republic of Uzbekistan. The list of survey
participants is given in Table 1. A total of
450 people participated in the survey and
the volume of processed information was
more than 4500 A4 format pages.

The organisation, carrying out and
processing of the survey results was
performed by A. Khodjaev, A. Ashurboyev,
O. Madiyev, E. Kuvandikov and others
(CDHSSPE), with the active assistance and
support of Sh. Fvezov, A. Khoshimov
(MHSSE), Z. Djabbarov (NUUz), B.
Boymirzaev (TSTU), N. Abduvakhidova, H.
Khushvaktov (SamSU), R. Yarkulova
(TSPU), K. Rakhimova (TACI). We express
sincere gratitude to the named assistants
on behalf of the project.
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Survey Participants in the framework of NURSLING project

The total amount of participants in the survey

Ne Name of HEI Vice-rectors Heads and . Students of Students Represen-
on workers of Deans of | Chairmen of of Parent of -
. . Teachers| Master tatives of | Total
educational | departments and | Faculties | Departments Bachelor | students
. L . degree Employers
affairs administrations degree
1 | National University of
Uzbekistan (NUUZ) 1 3 3 3 6 10 40 10 10 86
2 | Tashkent State
Technical  University 1 3 3 3 6 10 40 10 10 86
(TSTU)
3 | Samarkand State
University (SamSU) 1 3 3 3 6 10 40 10 10 86
4 | Tashkent Architectural
and Construction 1 3 3 3 6 10 40 10 10 86
Institute (TACI)
5 | Tashkent State
Pedagogical University 1 3 3 3 6 10 40 10 10 86
(TSPU)
6 | Ministry of Higher and
Secondary Special 10 10
Education (MHSSE)
7 Center for
Development of Higher
and Secondary Special 10 10
Professional Education
(CDHSSPE)
Total: 5 35 15 15 30 50 200 50 50 450
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1. Knowledge level of qualification framework

The questionnaire included multiple-choice
(questions 1-4, 8, 9) and questions which
required written statements of opinion. The
multiple-choice questions had four possible
answers and generally concern the
awareness of participants of qualification
framework system functioning in many
countries nowadays, as well as the
necessity of developing our own system of
qualification framework (QF).

Analysis showed that the level of
knowledge of staff and students of HEIs on
gualification frameworks and the principles
behind their development and use varies
considerably. For instance, according to
vice rectors, knowledge of QF within
universities is rather high (the most
prevalent answer was — "C", the letters in
brackets in the remainder of this report
show the most common answers). At the
same time mid-level managers - heads of
departments and deans of faculties -
consider that university teaching staff know
nothing about qualification frameworks or
only a small percentage of employees and
teachers know about them (answers A, B).
At the same time teachers and heads of
departments, on the contrary, pointed that
they are generally familiar with QF
(answers B, C).

The remarkable point is how the students of
HEIs answered these questions. So, while
the answers of bachelor degree students
varied from complete ignorance on QF to
awareness of the majority of them (A, B, C),
the answers of master's degree students
varied from a small number with some
existing knowledge to a larger number who
were relatively informed (B, C, D).

Such a wide distribution of opinions is quite
explainable from the point of view that mid-
level management in HEIs are more
employed with administrative work and the
organisation of educational processes on
the basis of the existing state educational
standards, qualification requirements and
curricula. At the same time, the heads of
departments and teachers are involved in
analytical, research activities, as well as in
various international projects  which
promote their knowledge of QF. This is also
the case with master's degree students
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who are occupied mostly with research
work in the departments.

We should note with optimism the high level
of knowledge of QF among the
representatives of employers (B, C, D). At
the same time the wide distribution of
opinions among parents of students seems
quite natural in this case. Employees of the
Ministry of Higher and Secondary Special
Education (MHSSPE) and the Center of
Development of Higher and Secondary
Special, Professional Education (CD
HSSPE) also showed a high degree of
knowledge of QF (C).

The questions concerning the development
and implementation of NQF also caused
rather ambiguous answers. For instance,
the vice rectors of HEIs, heads of
departments, some teachers and master’s
degree students consider that the
development and implementation of NQF is
quite necessary (B, C). More restrained
optimism in this question was shown by
heads of departments, deans of faculties
and students of bachelor degrees (A, B).
Most of them consider that research should
be conducted first, so to weigh up all the
pros and cons, before developing and
implementing NQF, but the remaining
respondents do not consider this idea
necessary at all. At the same time parents
of students and employers in the majority
accept the necessity of the development
and implementation of NQF (B, partially -
C). As for MHSSPE, here the opinion on the
necessity of NQF development dominates,
but with comprehensive preparatory work
(B) as well. The representatives of
CDSSPE also have a similar opinion.

The analysis of the survey results shows
that the diversity of opinions concerning the
development and implementation of NQF is
definitely connected with the level of
knowledge of participants of educational
processes concerning QF. It is shown
distinctly on Diagram 1, where the points on
lines represent the average values of
respondents’ answers.

Thus, the vice rectors, heads of
departments, master’'s degree students,
employer representatives and the section



of teachers who showed good knowledge
on QF issues were more inclined feel that
the development and implementation of
NQF was necessary, even if with
reservation. At the same time heads of
departments, deans of faculties and
students of bachelor degrees who showed
a lesser degree of QF knowledge, were
less inclined to the development and
implementation of NQF.

Here we can make a single conclusion that
judgments on NQF of stakeholders in the
system of higher education are based on
their level of knowledge of them. The level
of approval or rejection of NQF in this case
is predetermined by the level of knowledge
of them, i.e. the higher this level, the more
positive the opinion of NQF. Therefore, it
would be fair to note that in this case the
reason for a negative view of the topic is
insufficient awareness of respondents.

’_.__——-“_-_.
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Diagram 1. Level of knowledge and opinion, concerning development and implementation of NQF.

Thus, in the question of development and
implementation of NQF it is necessary to
educate all HElI employee, students,

employers, as well as the general public on
the essence, principles of development and
benefits of NQF.

2. Development of knowledge, skills and competences list.

The opinions of the questioned participants
concerning the development of the list of
required knowledge, skills and
competences for the graduates of HEI of
various levels (question 5), were related to
their position within the educational system.

So, the vice rectors, heads and the staff
of the departments of HEl and CDHSSPE
staff consider that development of the level
descriptors of knowledge, skills and
competences of various levels should be
carried out on the basis of the development
of standard legal documents. The lists of
knowledge, skills and competences should
be based on the requirements of the main
customers, i.e. consumers of the teaching
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staff. It is necessary to consider the
specifics of the labour market and
constantly hold survey employers. The
specified lists should be based on their
practical feasibility, as well as on the
continuation to receive higher qualification
in the profession or area of scientific
activities. They should be based on the
knowledge of disciplines that the graduate
of this subject is required to possess.
Criteria of professional knowledge and
skills for the implementation of specific
work, actions and production processes
should be created on the basis of surveying
of employers, heads of organisations,
business, and HEIs and an analysis of the



the
new

activities within the businesses,
prospects of implementation of
technologies, etc.

Also, a complex examination of activities in
compliance to the state educational
standards should be carried out, and
appropriate certification given, i.e. when
state status is assigned to an HEI with the
right to train specialists at various levels.

Deans of faculties and heads of
departments in the majority consider that
the development of knowledge, skills and
competences lists for graduates of HEI
should be based on the systematic study of
scientific and technical information,
domestic and foreign experience of the
relevant area, skilful research and surveys
among the students, employers and
teachers of HEls to identify the most
important issues. At the same time, they
consider that a purposeful system of
entrance selection for HEIs should be
created, so students are interested in
obtaining these competences. The basic
education should correspond to training at
the appropriate level. The list of required
knowledge, skills and competences should
be created on the basis of employer
requirements, taking into account market
requirements, competition conditions and
general economic tendencies.

Teachers of HEIs and bachelor degree
students consider that when setting
national and international standards,
understanding the motivation of students
selecting that specialism and their future
ambitions is necessary. In their opinion, the
system of knowledge, skills and
competences for graduates is created
through a combination of practice and
theory. For example, university graduates
are required to know a foreign language
(this is a highly demanded skill within the
labour market) and at the same time,
students should have organisation,
communication and documentation skills.
The knowledge, skills and competences list
should be formed on the base of key factors
of knowledge in certain fields, by auditing
the training programmes of an educational
institution. The list of knowledge, skills and
competences has to be based on its
practical feasibility, and the reason for
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qualification in the profession or area of
scientific activities. The list should consist
of those disciplines which the graduate of
this field is required to have. Professional
knowledge and the skills to carry out
specific work in the area of specialism are
considered to be the results of surveying
employers and heads of the organisations
and businesses.

In the opinion of master’s degree students,
the knowledge, skills and competences list
for graduates of HEIs should meet the
requirements of society. They also consider
that it is necessary to take into account the
requirements of organisations where the
graduate would work, and the market
requirements for short-term and long-term
prospects. At the same time its
development should be carried out using
analogies of the international requirements
for education systems. They believe that for
these tasks to be realised it is necessary to
increase the study hours for special
disciplines, provide more places of
educational and work practice and regularly
check the knowledge level of teachers. The
knowledge and skills list for bachelor
degrees should match the specialties of the
master’s list.

MHSSPE staff consider that the
knowledge, skills and competences list
should be compiled based on industry
requirements, considering at the same time
the development prospects of these
industries, the implementation of new
equipment and  technologies, the
geographical features of the industry, the
agricultural industry and the social sphere.

Besides, each level of graduation
(bachelor, master, senior research
associate) requires an accurate

differentiation within the levels, with the
prevalence of research and pedagogical
competences for masters and senior
research associates. An important factor to
be considered is how the knowledge, skills
and competences can be integrated into
the world educational and economic space.

Representatives of employers, as
expected, generally share the same opinion
on the necessity of considering the
requirements of leading organisations. With
the participation of active and experienced



teachers, they consider it is necessary to
annually update the list of knowledge, skills
and competences taking into account
proposals of personnel departments. When
appraising students with a rating system, it
is necessary to objectively consider their
opportunities for compliance of the

competences. At the same time, they
believe that various skill levels need to be
used in order clarify the qualification levels
of specialists, and the teaching of the
disciplines should be carried out on the
basis of the required knowledge, skills and
competences.

3. The existing methods of the development and control of knowledge, abilities and

competences levels.

On existing methods of the development
and control of knowledge, skills and
competences levels for bachelors, masters
and senior scientific employees-
researchers (question 6) respondents
answered the following.

Vice rectors, MHSSPE and CDHSSPE
staff, mid-level managers of HEIs, and
some teachers and students consider that
the existing rating system provides the
main functions of control: diagnostics,
training and educational. Special attention
is paid to gaining practical experience. A
great number of students are involved in
design and exploration work for this
purpose. The mechanism of developing
and controlling the levels of knowledge,
skills and competences is carried out on the
basis of the regulating documentation.

In addition, management staff within HEI
departments, teachers and bachelor
degree students note the fact that the
control of knowledge is carried out with the
involvement of foreign specialists who
provide the necessary level of training. At
the same time, they believe that it is
necessary to increase the scope of
practical training and to analyse the

practice of oral interviews as part of
entrance examinations.

Deans and heads of departments
suggest improving the qualifications of
teaching-professorial staff on the basis of
employer requirements. Other suggestions
include wider use of pedagogical SWOT
analyses, summary technologies, etc.,
open lessons, information hours,
educational days and providing information
centres with Internet and Wi-Fi. Master’s
degree students also add that it is
necessary to strengthen  scientific
preparation, to organise special courses, to
equip  laboratories  with  necessary
equipment, and to assess the knowledge of
foreign languages orally.

At the same time employer
representatives note that the existing
control mechanisms of knowledge and
competences do not fully provide the
necessary level of training, demanded in
the labour market, and there are gaps
between the educational systems and the
work place. The the organisation of work
experience for students also requires
enhancement and improvement.

4. The current levels of qualifications in the education system of Uzbekistan.

On the current levels of qualifications in the
education system of Uzbekistan from the
point of view of the 8-level qualification
framework of the European Union (question
7) the respondents answered the following.

Vice rectors, MHSSPE and CDHSSPE
staff, mid-level managers of HEls and
deans consider that it is hypothetically
possible to draw parallels between the 8-
level qualification framework of the EU and
the current levels of qualifications in the
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education system of Uzbekistan at certain
levels, generally related to higher and
postgraduate education. At the same time,
it is necessary to constantly improve the
system of training and the material and
technical resources of HEIs and other
educational institutions, as well as to
constantly monitor specialist demand and
their qualifications and competences.

Heads of departments and master’s
students note that our current system of



gualifications can be considered as quite
successful, especially since reforms have
positively influenced scientific potential as a
whole. At the same time, in spite of the fact
that recent work has been carried out on
the adaptation to ECTS requirements and
the enhancement of education quality, it will
still be a challenge to achieve a framework
comparable with the one in the European
Area of Higher Education.

Teachers and bachelor degree students
point out the necessity of a gradual
transition to European standards, at the
same time taking into account that our
levels of qualifications are already rather
competent. The current education system
with three levels of qualifications allows the
update of professional education to take

into account the needs of the developing
economy, society, science and technology,
as well as allowing for training methods to
be optimised and providing a choice of
different types of training. Parents also
hold the same opinion.

Employers consider that it is necessary to
study the curricula of the EU and whenever
possible to use their useful points, for
example, to improve the situation with the
duration of some special subjects, etc.
They also still consider that the current
levels of qualifications in the education
system of Uzbekistan don't produce the
same quality of training of specialists as the
8 -level system of qualification framework of
the EU.

5. The role of state educational standards (SES) and their development in the

educational system of Uzbekistan.

Answers to questions 8 and 9, in relation to
state educational standards (SES), their
role, the transparency of procedures and
the qualification requirements (QR),
showed the following results.

The majority of respondents in all
categories agree that SES should be
compulsory. At the same time while some
respondents consider that they should
contain detailed requirements for curricula
(the number of hours or credits, compulsory
subjects, types of reports, etc.), others
believe that state standards could only set
the required ‘results of training"
(qualification requirements: knowledge,
skills, competences). It should be noted
that department staff and deans of
faculties of HEIs are more likely to fall in
the second category.

6. Development and approval of curricula.

In answer to question 10, practically all
respondents replied with the standard
accepted procedures for the development
and approval of curricula in Uzbekistan. In
particular it is stated that working curricula
are developed based on the approved
standard curricula by the staff of the
institution headed by the vice rector on
academic issues. Educational department
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Despite the prevailing unanimity in the
answers to this question, there are also
more diverging opinions. So, some heads
of departments, parents and employers
consider that state standards should have
only have an advisory role or aren’t even
necessary.

As to the opinion of participants in the
educational process on the transparency of
the procedures for setting and approving
SES and qualification requirements, the
majority of respondents in all categories
believe these procedures are relatively
transparent. However, a small number of
heads of departments, teachers, bachelor
degree and master degree students and
employers consider that the procedures for
setting and approving these documents are
known only to the specialists involved in the
process and are often not transparent.

specialists, deans of faculties, chairmen of
scientific and methodical faculty councils,
heads and principal teaching staff of
departments are involved in creative
groups as part of curricula development.
Developed curricula are then considered
and approved at the HEI approval boards.



It is noted that standard curricula are
developed by HEIs, then have to pass
examination at CDHSSPE, are considered
by the Coordination Board at MHSSPE and
are finally approved by the Ministry.

In the question of recruiting stakeholders
and organisations for consultation in the
curricula design process (question 11),
most respondents replied that they
involve  specialists from high-profile
national HEIs, staff of secondary special,
professional educational institutions, and
leading experts of interested organisations.
HEIs without fail also involve the relevant
experts from the ministries under whose
remit they fall.

At the same time, certain respondents, for
example, some heads of departments
and parents, expressed the opinion that
although the development of curricula and
other educational regulating documents

should naturally involve relevant
organisations, businesses and
communities as a natural process, in

practice there is often little interest from
these organisations.

Answering the gquestion about the use of
foreign experience in the process of

curricula development (question 12),
practically all respondents answered that
such experience has always been taken
into account. Since 2016, the
modernisation of standard curricula for
bachelor degrees, master's degrees and
professional development courses has
been undertaken following analysis of the
curricula of universities of economically
developed countries of the world (generally
Germany, Great Britain, the USA, ltaly,
France, Japan, Korea, China, etc.). At the
same time the comparative analysis of
curricula of HEIs in Uzbekistan with those
of leading foreign universities has been
undertaken in the areas of teaching,
criteria, academic load, etc. Newly
developed curricula are reviewed by foreign
specialists and many foreign experts are
involved in work at the training centres.

It should be noted that some heads of
departments pointed out it was difficult to
compare the basis of our SES, which have
been developed over decades and are
based on national educational traditions
and roots, to new global requirements and
content. In order to get closer to foreign
content standards we need to first approve
their fundamental, scientific basis.

7. International cooperation on the issues of qualification frameworks.

In answers to the question 13 practically all
respondents spoke about international
cooperation projects at their educational
institutions. In particular we heard that
international projects (grants) are being
implemented, related to the modernisation
of the educational process and its
organisation based on the experience of
the advanced countries.  University
teaching staff are attending training
courses abroad. Joint training centres are
being created. Seminars, workshops are
being run and certificates being issued. As
a result of the implementation of the joint
international  projects specialists are
recognised as having the same level of
gualification to that of similar specialists in
the EU. The main partners are educational
institutions from Germany, USA, France,
Japan, South Korea, China and others.
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In answer to question 14 about the
importance of the participation in
cooperation between the European Union
and  Uzbekistan, and about the
mechanisms of such cooperation, vice
rectors and Ministry and CDHSSPE staff
emphasised that it is necessary to
constantly improve the education level and

training of  specialists. Therefore,
cooperation between the EU and
Uzbekistan is very important when

implementing best foreign practices into the
educational process of our country. In spite
of the fact that the HEls of the country
successfully work and cooperate with many
foreign HElIs, it is necessary to significantly
broaden the sphere of cooperation with EU
universities. Cooperation within
educational programmes can include
training courses for master's degree
students and research associates,
advanced training of teachers at EU HEIs



and inviting specialists to hold master’s
classes in Uzbekistan.

Department staff, deans, heads and the
majority of teachers noted that taking into
account the continuing reforms in the
national educational system, the
participation of HEIls in the cooperation
between the EU and Uzbekistan is very
useful. However, at the same time it is
necessary to consider the unique features
of our educational process, the legislation
in the educational sphere of the Republic of
Uzbekistan and the great cultural and social
differences and avoid partial or complete
dependence of our system on EU policy in
the sphere of education.

At the same time, for further integration,
they suggest increasing quotas for teaching
staff on both sides in the exchange of
students and specialists, creating curricula,
programmes and textbooks which meet the
requirements of modern global science,
and strengthening joint cooperation with
European higher educational institutions.
As well, the integration of educational
processes between the CIS countries is
suggested, to allocate more time to practice
and subjects of specialisation, and to create

8. Conclusions.

a) The opinions on NQF of those connected
to the education system depend on how
much they know about them. The level of
acceptance or rejection of NQF is
predetermined by their level of knowledge
about them, i.e. the higher the level is, the
more positive their opinion of NQF, and the
lower the level is, the more negative their
opinion. Therefore, in the question of
development and implementation of NQF it
is necessary to try and improve the
understanding of all employee categories of
HEIs, students, employers, and the general
public about the essence, principles of
creation and benefits of NQF.

b) The majority of participants in the
educational process consider that the list of
knowledge, skills and competence should
be created on the basis of the requirements
of employers and the labour market, the
competitive conditions, general economic
tendencies and their practical feasibility,
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conditions for developing the above-stated
measures.

Master’s degree students consider that

integration is necessary if all the
requirements of the national training
programme are taken into account.

Cooperation between the European Union
and Uzbekistan will help to better
understand global issues and current
requirements. It is necessary to study in
detail the experience of training specialists
in the EU and put their achievements in
practice.

The majority of bachelor degree students,
parents and employers also emphasise
the necessity of studying in detail the
experience of the EU in training specialists
so that their achievements can be put into
practice in our country. Cooperation
between Uzbekistan and the EU has been
noted as an opportunity to increase the
quality of specialist’'s training and their
reputation globally. The question of mutual
recognition of diplomas between the states
is considered to be an important aspect of
the integration process between the EU
and Uzbekistan.

taking into account domestic and

international experience.

c) Employer representatives believe that
various qualifications levels need to be set
since it will clarify the qualification levels of
specialists, and the development of course
content should be carried out on the basis
of the required knowledge, skills and
competences.

d) Among the interviewees there is a strong
opinion that the current rating system
provides the main functions of control:
diagnostic, training and educational.
However, some employer representatives
note that the existing mechanisms of
control of knowledge and competences do
not fully provide the necessary level of
training demanded in the labour market,
and there are often gaps between
educational systems and working practice.

e) The majority of participants in the
educational process consider that it is



hypothetically possible to draw parallels
between the 8-level system of qualification
framework of the EU and the current levels
of qualifications in Uzbekistan in relation to

higher and postgraduate education.
However, some respondents (heads of
departments and master's degree

students) note that it will still be a challenge
to obtain the QF level of the European Area
of Higher Education.

f) The majority of respondents in all
categories agree in that state educational
standards (SES) should be compulsory.
However, although a number of
respondents consider that SES should
specify detailed requirements of curricula,
others believe that SES should contain only
the required ‘results of training"
(qualification requirements: knowledge,
skills, competences). Some heads of
departments, parents and employers
consider that state standards should have
only an advisory role or aren’t even
necessary.

g) Most respondents consider the
procedures of the development and
approval of SES and qualification
requirements quite transparent. However,
some of the heads of departments,
teachers, bachelor and master's degree
students and employers consider that these

procedures are not transparent enough.

h) Practically all the respondents are aware
of the standard accepted procedures of
curricula development and approval in
Uzbekistan. They are also aware that since
2016 the modernisation of standard
curricula has been made on the basis of the
analysis of curricula of universities of
economically developed countries of the
world.
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i) Some heads of departments and parents
expressed the opinion that interest in the
development of curricula and other
educational regulating documents should
come from related organisations,
businesses and communities as a natural
process, however in practice such interest
is often lacking.

j) Some of the heads of departments and
teachers noted that in the question of
application of foreign experience it is
difficult to relate the basis of our SES to new
global requirements and content. In order to
reach foreign standards on content, their
approval and scientific explanation is
required.

k) Practically all respondents agreed that
cooperation between the EU and
Uzbekistan is necessary and useful.
However, at the same time some HEI
employees and teachers consider that it is
necessary to take into account the unique
features of our educational process,
legislation, and the great cultural
differences, not allowing partial or complete
dependence of our system on EU policy in
the sphere of education.

[) The majority of bachelor degree students,
parents and employers also emphasise the
necessity of cooperation and the detailed
study of the experience of the EU in the
training of specialists; and the question of
mutual recognition of diplomas between the
states is considered to be an important
aspect of the cooperation process between
the EU and Uzbekistan.

m) The survey results should be taken into
account in the process of developing
regulation documents and guidelines for a
National Qualification Framework.

A. A. Khodjaev

CAEP coordinator from the Ministry of
Higher and Secondary Specialized
Education of the Republic of Uzbekistan



APPENDIX 1
Questionnaire
on qualification system and prospects of NQF
in the educational system of Uzbekistan

NAME OF INSTITUTION:
STATUS OF INSTITUTION:
EXECUTIVE PERSON:

1.How far the administration board and the staff of HEIS are informed about the
gualification frameworks, its formation principles and use?

a) The staff and the administration board of HEIs are not informed about qualification
frameworks;

b) Only few teachers and officials, who passed training courses in Europe, are informed on
gualification frameworks;

¢) Majority of heads and teachers of HEIs know about qualification frameworks;
d) The whole staff and students of HEIs are informed about qualification frameworks.

2. How far the administration board and the staff of HEIS are informed about the
gualification frameworks, adopted in other countries?

a) The staff and the administration board of HEIs are not informed about qualification
frameworks;

b) Only few teachers and officials, who passed training courses in Europe, are informed on
gualification frameworks;

c) Majority of heads and teachers of HEIs know about qualification frameworks;
d) The whole staff and students of HEIs are informed about qualification frameworks.

3.In your opinion, how far the implementation, working out and approval of national
gualification frameworks into the system of state education is necessary?

a) There is no need in this matter;

b) There is need for implementation, but first it is necessary to carry out explanatory works,
and the representatives of state bodies and social public should know the aims and tasks of
NQF and what can they do for economics and the educational system of our state;

c) National qualification frameworks have to be implemented, as it will allow to increase
transparency of training system in our country, as well as it will improve the mobility of students
and graduates, and besides, will clear up qualification levels of experts at cooperation with
other countries;

d) It is difficult to answer.

4. How do you think, how far it is important to implement and use of NQF in the
educational system of our country?

a) There is no need in this matter, as the presence of SES and qualification requirements is
guite enough;

b) Before implementation, a special research work should be carried out on useful points of
this innovation:
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C) NQF have to be implemented, as new conditions of current educational system of
Uzbekistan need this process (globalization, market requirements and etc.)

d) It is difficult to answer.

5. In your opinion, how the knowledge, abilities and competences list should be formed
for the graduates of HEIs of various levels (bachelors, masters, senior scientific
research workers)?

(give your answer on the separate page)

6. What are the methods, mechanism and instruments of formation of knowledge level,
skills and competences for bachelors, masters and senior scientific researchers at your
University, and to your opinion, do they really provide the necessary level of training of
demanded experts?

(give your answer on the separate page)

7. How would you characterize the current levels of qualifications in the persistent
educational system of Uzbekistan (a specialist, bachelor, master) from the point of view
of 8-level system of QF of the EU?

(give your answer on the separate page)

8. Your attitude to SES and its role in the educational system of the country?

a) SES should be obligatory to its implementation and contain detailed requirements to
curricula (the number of hours or credits, obligatory disciplines, types of reports):
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b) SES should be obligatory to implementation, but contain only required “results of education’
(qualification requirements: knowledge, abilities and competences);

¢) SES can be worked out detailed, but have only advisory manner;
d) SES is not necessary.

9. In your opinion, how far the procedures of working out and approval of SES and
gualification requirements are transparent?

a) At HEIs nobody knows about the working out and approval of these documents;

b) The procedures of working out and approval of these documents are known only to the
specialists, who participated in the process of their development and often are not transparent;

c) The procedures of working out and approval of these documents are known to the teachers,
chiefs of departments, deans, teaching and methodical departments and other bodies of HEISs,
and are transparent enough;

d) Transparency and availability of development and approval procedures for all participants
of the educational process is the general principle of their formation and implementation, and
this principle is being kept.

10. Please, describe the process the working out and approval of curricula at your HEI.
What kind of departments and officials take part in the process of its working out? Who
approves them and checks conformity to SESs and qualification requirements?
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(give your answer on the separate page)

11. What kind of stakeholders and organizations are attracted for consulting at
compiling of curricula?

(give your answer on the separate page)

12 Is experience of foreign countries used (or whether foreign experts are involved and
foreign expertise is carried out) at developing of SES, qualification requirements and
curricula? In what degree and form it is used?

. (give your answer on the separate page)

13. Have your HEI joint international programs (grants) on modernization of higher
education, which regard to qualification frameworks, issues of unification of education
results, mutual acceptability of curricula and diplomas, training programs, etc.? What
is the positive experience here and are there any difficulties and problems in this
process?

(give your answer on the separate page)

14. In your opinion, is itimportant for your HEIl the participation in integration processes
between the EU and Uzbekistan? What kinds of mechanisms of educational programs
integration of Uzbekistan and the EU would you offer?

(give your answer on the separate page)
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Lessons Learnt from the Introduction of National Qualifications

Framework in Latvia

Qualifications frameworks arrange
gualifications in a meaningful frame,
contributing to the transparency, visibility
and hierarchy of the qualifications.

The design of qualification frameworks was
first initiated within the Bologna process.
The Berlin Communique (2003) and
Bergen Communique (2005) encouraged
countries to develop national qualification
frameworks based on learning outcomes
compatible with the overarching
gualification framework of the European
Higher Education Area.

Discussions on the development of a
national qualification framework for higher
education in Latvia were proposed by the
Rectors Council in 2004. A working group
involving representatives from the Ministry
of Education and Science, the Rectors
Council, the Higher Education Council and

the Academic Information Centre
developed and presented the level
descriptors to a wider audience, but

unfortunately the concept of a qualification
framework was not well accepted.

The other driver for a qualification
framework was the recommendation of the
European Parliament and of the Council
(2008) on the establishment of the
European Qualifications Framework for
lifelong learning. The recommendation
invites countries to relate their national
gualifications systems to the European
Quialifications Framework by 2010, and,
where appropriate, to develop national
gualifications frameworks in accordance
with national legislation and practice.

Four years later the Latvian education
audience had a better understanding of
gualifications frameworks as regular
promotional and discussion events had
been organised. In 2009, the Ministry of
Education and Science established the
working group for the supervision of the
qualification  framework  development
process involving all relevant stakeholders’
e.g. social partners, students, quality
assurance agencies, and education sector
representatives. The steering group
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reviewed and approved the level
descriptors developed by experts prior to
their integration in the Cabinet of Ministers
Regulations and the Self-Assessment
Report.

The coordinating role of the development of
qualification framework was assigned to the
Academic Information Centre. In 2011,
when the level descriptors were designed
and the self-assessment report was
elaborated, a countrywide consultation
process was organised, involving all
relevant stakeholders. As a result of the
consultation process, the self-assessment
report was adopted and necessary
legislative amendments were introduced.

There were several lessons learnt from
Latvia’s experience of introducing a
National Qualifications Framework. The
first important issue is to define the
responsible implementing/coordinating
body in the country. In Latvia it is the
Academic Information Centre, which deals
also with the recognition of foreign
gualifications, quality assurance of higher
education, and the transparency tool
Europass. Currently the Academic
Information Centre serves also as the
National Coordination Point for the
European Qualification Framework and
National Qualification Framework.

Of great importance is to involve all relevant
stakeholders covering all areas of the
qualification framework. When starting the
development of a qualification framework,
the first task was to identify all the
appropriate and concerned stakeholders
and to define methods of communicating
with them. The most important
stakeholders became a part of the steering
group established by the Ministry of
Education and Science: Higher Education
Council, Academic Information Centre
(NCP, ENIC/NARIC), Higher Education
Quality Evaluation Centre, Free Trade
Union Confederation of Latvia, Employers’
Confederation of Latvia , College
Association, Education Quality State
Administration, Latvian Association of



Local and Regional Governments, Latvian
Rectors’ Council, Latvian Students’ Union,
State Education Content Centre, Latvian
Chamber of Crafts.

The following ~methods of wide
communication were used to disseminate
information to stakeholders and receive
feedback from them: 1) regular seminars
and conferences on important development
areas of qualifications frameworks,
therefore showing society the added value
of qualification frameworks, 2) the
translation into Latvian language of
important publications on the topic,
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therefore, information becomes accessible
to a wider audience 3) and last but not least
is the website www.nki-latvija.lv, where
broad and diverse information about
gualification frameworks is available.

It was clearly stated during the
development process of the Latvian
qualifications  framework  that the
development of a qualifications framework
in the country is a joint activity and though
real implementation and use of the
qualifications framework it will benefit all

stakeholders.

Baiba Ramina

Director or Academic Information Centre,
Riga, Latvia


http://www.nki-latvija.lv/

Lessons Learnt from the Introduction of NQF in Poland

The main aim of the presentation was to
share the experience of the implementation
of the National Qualifications Framework in
Poland®. It focused on the impact of the
introduction of the National Qualifications
Framework on the higher education
institutions and the external evaluation
procedures of the Polish Accreditation
Committee. Successful accomplishment of
this process is perceived as one of the key
milestones in the formal adjustment of the
Polish higher education system to the
European Higher Education Area principles
and requirements.

Development of the National Qualifications
Framework in Poland was a long and
extensive process started in the early
2000s. It reached it first important milestone

in 2006 with the adoption of the
gualifications  framework for  higher
education. Currently, Poland is in the

process of synchronising the qualifications
frameworks for different levels of education,
sectors and appropriate information
systems. This overarching system is called
Polish Integrated Qualifications System.

Before implementation of the qualifications
framework, the Polish higher education
system was heavy regulated by the state.
Its main manifestation was the so called
“education standards” for 117 pre-defined
study programmes. That meant that the
higher education institutions had a very
limited autonomy in designing their own
programme goals and  curriculum.
Consequently, there was very limited room
for diversity of higher education institutions’
missions and roles in society, as the
“standards” were unified for highly
research-oriented universities and labour-
market oriented universities of applied
sciences.

Implementation of the National
Qualifications Framework (NQF) granted
greater programmatic autonomy to the
higher education institutions but also

1 The theoretical background of the presentation was
largely based on the published materials of the
Education Research Institute. More extensive
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shifted responsibility for the quality of
education entirely to them. Higher
education institutions are fully autonomous
in designing new study programmes, as
long as they are clearly linked with the NQF.
This also brought significant changes to the
internal management processes within
higher education institutions, as they are
nowadays fully responsible for the
identification of stakeholders’ expectations
and translating them into  study
programmes or other education services.
Consequently, higher education institutions
can now pursue their diverse missions and
thus be more closely related with the
regional economy and communities.

Before the introduction of the NQF,
accreditation procedures performed by the
Polish Accreditation Committee were, by
necessity and legal requirements, input and
content-oriented. That means that the
evaluation procedures focused extensively
on the formal and quantitative aspects of
the study programmes and resources
rather than quality outcomes. Due to very
strict regulations concerning the content of
the study programmes, there was very little
room for exceptions and innovation, as well
as quality fit for local or regional purposes.

External evaluations based on the National
Qualifications Framework provide PKA with
a wider spectrum of outcome-based
evaluations. Therefore, the procedure can
be more focused on the quality of the
outcomes, instead of the input and content.
Thus, the procedures can be more context-
relevant and include more stakeholder-
oriented approaches. As a result, the
external evaluation procedure is more
relevant and meaningful for the higher
education institutions  with  diverse
missions, which is in line with the principle
of standards and guidelines for quality
assurance in the European Higher
Education Area.

materials are available on the Institute’s webpage:
http://www.ibe.edu.pl/en/



The Polish Qualifications Framework
contains two level of descriptors. It covers
the full spectrum of formal education
offered by any Polish education provider at
any level. First degree descriptors provide
a general definition of each one out of eight
education levels, linked directly with the
European Qualifications Framework. It
contains a very generic set of
competencies required within each level of
education. It is supplemented by the
second-degree descriptors, which provide
more subject specific definitions. Some
specific fields of knowledge also require a
sector-specific qualifications framework.
Some of these have already been
developed (i.e. for sports, tourism) others
are still under development in Poland.

Currently Poland is finalising the
development and implementation of the
Polish Integrated Qualifications System. It
is composed of the Polish Qualifications
Framework, the Integrated Qualifications
Register and a system of quality assurance
and validation of the learning outcomes.
The Integrated Qualifications Register is an
IT tool containing all recognised education
providers, their ~ programmes  and
indications of the level of qualifications
awarded according to the NQF. The tool is
meant to be a platform of communication
between education providers, employers
and the labour market. It should facilitate
easy recognition of the qualifications held
by an individual, which might be important
i.e. in the recruitment process.
Furthermore, it will also support the process
of recognition of prior learning performed by
the Polish education providers, including
higher education institutions.

The formal accreditation system is divided
according to the scope of qualifications. Full
qualifications (i.e. academic degrees) are
accredited by the national accreditation
institutions, specific for a given level of
education. For example, the Polish
Accreditation Committee is dedicated to the
accreditation of the study programmes of
level 6 and 7 of EQF (bachelor and master).

The Integrated Qualification System
created room for formal accreditation of

partial qualifications (i.e. courses specific
for limited-access profession, open market
certificates, etc.). The process of
accreditation of such qualifications is
conducted by the entities active in the given
field (i.e. banking, tourism) and supervised
by the minister — coordinator of the
Integrated System of Qualifications. The
accreditation bodies are selected in an
open call for the 3-year period.

The introduction of the National
Quialifications Framework has also brought
a number of challenges, which have had to
be faced by the actors of the system.
Learning outcomes-based programme
design is a major shift of perspective for
higher education institutions and some of
them are still struggling with it. The NQF
also explicitly identified new categories of
competencies, like soft skills and social
competencies, which were not purposely
embedded in the knowledge-oriented
system of education. New requirements
concerning the accountability of the higher
education institutions also required putting
a much stronger focus on internal quality
assurance systems, which is still a major
challenge for most of the higher education
institutions.

Countries willing to introduce their own
national qualifications framework can make
use of some of the Polish experience and
lessons learnt. First of all, it is important to
emphasise the role and supportive function
of the EU assistance programmes, which
enable the sharing of good practices and
facilitate mutual learning. It is also critical to
prepare the academic community for the
NQF, as wusually it is very significant
change, which usually leads to resistance.
Therefore, it might be beneficial to plan pilot
implementations, which might give more
hands-on examples in the given national
context. It is also very important to give the
education community enough time to make
themselves familiar with the new system
and understands its benefits. The whole
process should be heavily supported by the
communication of the added value of the
transformation towards national
gualifications framework.

Maciej Markowski

Int. Policy Advisor, Polish Accreditation Committee, Poland



Lessons learnt from the Introduction of NQF in Romania

The reform of the Romanian education
system is underpinned by legislation,
mainly the National Education Law, with
subsequent amendments. Promoting a
broad lifelong learning perspective, the law
also emphasises the importance of
validation and the implementation of
learning outcomes.

In 2013, Romania adopted a learning
outcomes-based national qualification
framework (NQF) for lifelong learning — the
Romanian national qualifications
framework (ROQF) - by Government
Decision No 918/2013 (2). This aims to
bring together nationally recognised
gualifications from initial and continuing
vocational education and training (CVET),
apprenticeship, general and higher
education, and to help integrate the
validation of non-formal learning into the
national qualifications system. The
framework builds on reforms in vocational
education and training (VET) and the
development of competence-based
gualifications since the 1990s.

Parallel work was carried out in higher
education, steered by the National Agency
for Qualifications in Higher Education and
Partnership with the Economic and Social
Environment (NAQHEPESE). A national
qualifications  framework for  higher
education (QFHE) has been implemented,
in line with the Bologna process and the
European Qualifications Framework (EQF).
Self-certification was completed in 2011.

One of the main challenges of recent years
has been to link the development
processes, structures and stakeholders
from VET and higher education, and to
improve links with the labour market. An
important step was taken in June 2011
when the National Council for Adults’
Vocational Training and the National
Agency for Qualifications in Higher
Education and Partnership with the
Economic and Social Environment were
merged into one single body -The National
Quialifications Authority (NQA) which is
responsible for developing and
implementing a comprehensive NQF.
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The development of a comprehensive NQF
addresses  the  following  strategic
objectives:

e integration and coordination of
national qualification subsystems;

e improving transparency;

¢ making access to lifelong learning
easier for all;

e ensuring progress;

e improving qualification quality in line
with the needs of the labour market
and broader society;

e developing recognition of the
vocational qualifications system;
e increasing awareness of the

importance of indicating the EQF
qualification level on all certificates,
diplomas and Europass
supplements.

Apart from its transparency function, the
NQF is seen as a tool to support national
reforms and for the modernisation of
education and training.

The NQF comprises of eight qualification
levels that can be acquired in education
and training, and by validation of learning
outcomes from non-formal and informal
learning arenas. National level descriptors
are identical to EQF level descriptors. They
are described in terms of learning
outcomes and defined in three categories:

e knowledge and/or

factual);

(theoretical

e skills, split into cognitive skills (use
of logical, intuitive and creative
thinking) and practical skills
(manual dexterity and use of
methods, materials, tools and
instruments);

e competence (scope of responsibility
and autonomy).

An amendment to the 2013 government
decision for the approval of the NQF was
published in July 2015 (Government
Decision No 567/2015 amending



Government Decision No 918/2013
regarding the approval of the NQF). Its aim
is to clarify the correspondence between
the NQF/EQF levels, the issued
gualifications and the type of education and
training programmes that lead to
gualifications at each level, as well as the
access requirements for each NQF level.

The VET sector is at the forefront in the use
of the learning outcomes approach,
responding directly to social and economic
needs. Initial VET qualifications (levels 3 -
5) are described in terms of training
standards, which are based on
occupational analysis and standards and
which specify the wunits of learning
outcomes. Vocational training standards for
level 3-5 have been developed by the
National Centre for Technical and
Vocational Education and Training
Development - National Center for TVET
(CNDIPT) in collaboration with the social
partners and approved by the Ministry of
Education and Scientific Research.

The structure of a training standard for
IVET (levels 3-5) is:

1. Brief description of qualification (in this
description the NQF and EQF levels are
mentioned);

2. Occupations that can be practised;

3. Units of learning outcomes for
gualification:
e general technical learning

outcomes units;
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e specialised technical learning
outcomes units

e Learning outcomes

(knowledge, skills and

competencies in terms of

autonomy,  responsibility,
creativity):

e Key competency areas
developed under unit
specialised technical

learning outcomes

e Minimum equipment list for
quality training (required for
the school or the economic
operator)

e Assessment standard of
learning outcomes unit

e Materials and equipment
needed

e Criteria and performance
indicators and their weight

4. Table of correlation of learning outcomes
units with competence units of the
occupations that can be practised.

New curricula have been designed. The
relation between training standards and
curriculum is presented in the following
image:

Base for




The structure of a training standard for levels 6-8 (HE) is:

Personal and professional
development competencies

Personal and profesional
development

Transversal
competencies

Social interaction

Role competencies K

Competencies

Authonomy and responsability

I reative-innovative
OnNgauc

l Professional l
competencies

Functional-actional
competencies

l Cognitive competencies l

| I:ritical and constructive reﬂectiorl

IAppIication, transfer and problem,
solving

l Explanation and interpretation l

In 2014 a ministerial order (Order of the
Ministry of Education No 3973/2014)
entered into force regulating the
equivalence between the five qualification
levels available prior to 2013 and the eight
levels of the NQF.

The NQF is made visible to potential
stakeholders through meetings and
workshops organised by the National
Qualifications  Authority, as well as
promotional materials and social media. In
2015, NQF implementation activities were
undertaken in the project Financial support
for the EQF in Romania funded by the
European Commission. One of the main
outcomes of the project was the draft of a
comprehensive  national  qualification
register, building on the national register of
higher education qualifications and the
national register of vocational
gualifications. The National Qualifications
Register is under development.

The methodology currently allows for the
obtaining  of qualifications  through
validation of non-formal and informal
learning up to level 3. In the NQF,
validation is still linked only with
occupational standards that relate to CVET
gualifications. The current non-formal
system in Romania operates parallel to the
formal system, and the bridge between the
two is still under development. It is not
possible to obtain formal qualifications (full
or partial) through validation of non-formal
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rnowledge, understanding and us1
of specific language

and informal learning. The validation
system is mainly for adults and people who
do not tend to go back to the formal system,
though this is still an open discussion. The
National Law of Education No 1/2011 (the
chapter on lifelong learning) creates the
legal framework for developing community
lifelong learning centres. These centres
have a specific role in increasing access to
non-formal and informal learning and to the
validation of learning outcomes from non-
formal and informal learning, through
second chance  programmes  and
certification of skills and competences. The
creation of these centres, however, is still
under discussion. The methodology for
their establishment has been proposed for
public debate but has not yet been
approved.

The main steps for the future are:

e To finalise the National Register of
Qualification;

e To present the final referencing
report to the EQF advisory group;

e To increase participation in adult
learning;

e Permanent community lifelong
learning centres to be established
by local authorities, in partnership
with education providers;

e To ensure a better definition of
certain competences for the study



programmes in HE to aid
differentiation between bachelor
and master degrees;

To implement the learning
outcomes approach in adult
learning-training;
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e To improve links between the
education and training system and
the labour market.

Olivia Jidveian

Head of Department

National Agency for Community
Programmes in the Field of Education and
Vocational Training, Bucharest, Romania



SECTION 3: QUALITY ASSURANCE AND ACCREDITATION
IN EUROPEAN UNION MEMBER STATES

Linking Qualifications Frameworks and Quality Assurance - the

Case of Latvia

The development of qualifications
frameworks and quality assurance are
interdependent processes. Self-
assessment is a mandatory part of the
overall process of quality assurance of
qualifications frameworks. It is a mandatory
part within two processes — the European
Area of Higher Education (EHEA) or
Bologna process and the recommendation
of the European Parliament and of the
Council (2008) on the establishment of the
European Qualifications Framework (EQF)
for lifelong learning.

Quiality assurance agencies have a certain
role in the referencing process of
gualifications frameworks to the
overarching frameworks. The
recommendation on the establishment of
the EQF for lifelong learning encouraged
countries to promote and apply the
principles of quality assurance in education
and training when relating higher education
and vocational education and training
qualifications within national qualifications
systems to the EQF. Quality assurance is
necessary to ensure accountability and the
improvement of higher education and
vocational education and training and
should be carried out in accordance with
the following principles: quality assurance
policies and procedures should underpin all
levels of a qualifications framework; quality
assurance should be an integral part of the
internal management of education and
training institutions; quality assurance
should include regular evaluation of
institutions, their programmes or their
quality assurance systems by external
monitoring bodies or agencies; quality

assurance should include context, input,
process and output dimensions, while
giving emphasis to outputs and learning
outcomes.  Quality assurance systems
should include the following elements: clear
and measurable objectives and standards,
guidelines for implementation, stakeholder
involvement, appropriate resources,
consistent evaluation methods, associating
self-assessment and external review,
feedback mechanisms and procedures for
improvement and widely accessible
evaluation results.

In Latvia a quality assurance agency was
established in 1994. In 2012 the
responsibility for quality assurance in
higher education was taken over by the
Ministry of Education and Science. In order
to implement the European standards and
guidelines for quality assurance, the
Government has approved the new
concept of quality assurance of higher
education, and since 2015 quality
assurance is one of the tasks of the
Academic Information Centre. The main
tasks of the quality assurance agency of
Latvia are to organise the accreditation of

study fields and to organise the
accreditation of higher  education
institutions.

The Latvian qualification framework is
based on EHEA and EQF criteria. The
Latvian qualification framework consists of
8 levels from which levels 5-8 are devoted
to higher education and are comparable to
Bologna cycles.

5 Short cycle 2-3 years 120-180 ECTS
6 Bachelor 3-4 years 180-240 ECTS
7 Master 1-2 years 60-120 ECTS

8 Doctor 3-4 years 180-240 ECTS
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The qualification framework in Latvia is fully
based on learning outcomes. Developed
level descriptors for higher education are
elaborated using State  education
standards, occupational standards, EQF
level descriptors, Dublin descriptors and
Bloom’s taxonomy. The use of learning
outcomes in the design of the study
programme is evaluated during the
accreditation process.
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One of the prerequisites for the
development and implementation of
gualification frameworks is the use of the
learning outcomes approach. At the same
time, quality assurance is more and more
linked to learning outcomes. Where
discussions rise is on the role of quality
assurance within the different stages of the
learning process and about the assessment
of learning outcomes.

Baiba Ramina

Director of Academic Information Centre,
Riga, Latvia



Quality Assurance of Education in Latvia

Quiality assurance of education includes:

- Registration of educational
institutions.

- Licensing of educational
programmes.

- Implementation of licensed

educational programmes.

- Accreditation of educational
institutions and educational
programmes.

Registration gives the right to start an
activity?, a licence gives the right to begin
the implementation of the educational
programme?® and at the same time is the
initial stage of evaluating the quality of
education. The implementation of the
educational programme must begin within
one year from the date of receipt of the
licence.

Accreditation* is a mandatory and regular
procedure used to assess the activities of
the educational institution and the quality of
implementation of the educational
programme. The main purpose of
accreditation is to confirm that the quality of
the educational process in a certain
educational institution fully complies with
the requirements of normative acts and
guality standards. In accordance with the
Education Law and Vocational Training
Law, the accreditation must be conducted
at least once every six years, starting within
five years of the start of activity of the
educational institution. The educational
programme must be accredited within two
years of its implementation and at least
once every six years. Accreditation of
educational programmes entitles the
educational institution to issue a state
recognised document of education.

The quality assurance and evaluation of the
guality of education is closely linked to the
process of accreditation of schools,

2 Education Law. https://likumi.lv/doc.php?id=50759
(eng.), section 22-24.22-24.

3 Education Law. https://likumi.lv/doc.php?id=50759
(eng.), section 25.
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educational institutions and educational
programmes. During the accreditation, the
quality of implementation of the relevant
education programmes is assessed. Since
the beginning of 2000s, a separate system
of quality evaluation of education for
general secondary schools has been
implemented, originally developed by the
World Bank project based on the methods
applied in Scotland. The methodology of

the quality evaluation of vocational
education was developed by local
resources in the administration of

vocational education. In the second part of
September 2010, a unified methodology
for quality assessment and evaluation of
general education and vocational
education was introduced.

During this period, the Cabinet of Ministers
Regulation No 831 from December 20,
2016 on "Procedure for accreditation of
educational institutions, examination
centres and other institutions, programmes
of general and vocational education
established in the Education Law as well as
evaluation of the professional performance
of heads of secondary educational
institutions, state universities, state and
municipal educational institutions"
(hereinafter - CMR 831) determines the
quality assessment and evaluation of
education, the accreditation process®.

The accreditation process is based on self-
evaluation by the institution and external
evaluation. Self-evaluation is a method of
quality assurance. External evaluation is
composed of three stages: the
establishment and work of the Expert
Commission; a meeting of the
Interdepartmental Accreditation
Commission (composed of delegated
representatives of social partners) for
examining the proposals of the Expert
Commission; the decision of the Head of

4 Education Law. https://likumi.lv/doc.php?id=50759
(eng.), section 1, point 10.

5 Ref.: https://likumi.lv/ta/id/287602-kartiba-kada-
akredite-izglitibas-iestades-eksaminacijas-centrus-
un-citas-izglitibas-likuma-noteiktas-institucijas (latv.)
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The Panel of the Expert Commission is
defined by the State Quality Service and
consists of at least three education
specialists who have completed a course
on the evaluation of the activities of
educational institutions, examination
centres and the quality of implementation of
the educational programmes. The courses
are run by the State Educational Quality
Service.

The Accreditation Expert Commission
evaluates the performance of the
educational institution and the quality of
implementation of the educational
programme at one of four quality levels:

Level | - insufficient. This level
characterises insufficient indicators in some
aspects of a certain criterion: most often
there are significant disadvantages that
negatively affect the quality of the
education process. Immediate
improvements are needed.

Level Il - adequate. This level characterises
insufficient indicators in some aspects of a
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Accreditation process

certain criteria, but they do not significantly
affect the quality of the education process.
A longer-term process is necessary to
eliminate the shortcomings.

Level lll - good. This level characterises
clearly positive indicators in a certain
criterion, there are no significant

shortcomings and, in most cases, a positive
trend is observed.

Level IV - very good. This level
characterises positive indicators in a certain
criterion. This level is characterised by
special achievements in a certain criterion;
there is innovation in the activity of the
educational institution.

The following sectors and criteria are
assessed in the process of accreditation:

1. Training content and educational

programmes implemented*
2. Teaching and training

2.1. Quality of teaching*

2.2. Quiality of training



2.3. Assessment as an integral part of
the educational process

3. Performance of students

3.1. Achievements of students in their
daily work

3.2. Achievements of students in
national tests

4. Support to students

4.1.  Psychological,
pedagogical support

social and

4.2. Security guarantee for students
(security and labour safety)*

4.3. Support to personal development
4.4. Support of career development

4.5. Support in differentiation of

educational work

4.6. Support to students with special
needs

4.7. Cooperation with student’s family

5. Educational environment in the
institution
5.1. Microclimate
5.2. Physical environment and
accessibility

6. Resources of the educational institution

6.1. Equipment, material and technical
resources

6.2. Human resources*

7. Organization of work of the educational
institution, its management and quality
assurance

7.1. Self-evaluation and planning of the
development of educational institution

7.2. Institutional management
arrangements and human resources
management*

7.3. Cooperation of the educational
institution with other institutions.

If at least one of the marked (*) criteria is
assessed as of an insufficient level, the

6 Ref.: http://www.eqavet.eu/gns/library/policy-
documents/policy-documents-2009.aspx.
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Expert Commission will put forward a
proposal to deny the accreditation.

Developing quality assurance and the
evaluation of vocational education since
2010, Latvia participates in the European
Union Working Group on the
implementation of the European Quality

Assurance Reference Framework for
Vocational Education and  Training
(EQAVET) proposed by the
Recommendation of the European

Parliament and of the Council of 18 June
2009 on the establishment of a European
Quality Assurance System, criteria and
indicators. Since 2013 the State Education
Quality Service of Latvia has been the
national liaison for EQAVET, ensuring
compliance with the common indicators of
quality evaluation of vocational education
and training for the implementation of the
Recommendation of the European
Parliament and of the Council of 18 June
2009 on the establishment of the European
Quiality Assurance Reference Framework.®

Common indicators of the characteristics of
the quality of vocational education and
training for use at the national level and at
the level of educational institution:

1. Relevance of quality assurance
systems for educational institutions

2. Investment in training of teachers
and instructors

3. Level of participation in vocational
education and training programmes

4. Number of graduates from
vocational education and training
programmes

5. Employment rate of graduates from
vocational education and training
programmes

6. Use of acquired skills in the

workplace
Unemployment rate
Vulnerable groups

Mechanisms to identify labour

market needs in training


http://www.eqavet.eu/gns/library/policy-documents/policy-documents-2009.aspx
http://www.eqavet.eu/gns/library/policy-documents/policy-documents-2009.aspx

10. Schemes to promote larger
accessibility of vocational education
and training programmes.

In accordance with CMR 831, 8 of these
indicators are being implemented in
Latvia’.  The educational institutions
develop the information on their progress in
the process of self-evaluation according to
a common methodology and include it in
the report®. Indicators 1 and 7 are defined
at the national level. Recommendations® for
the introduction of the EQAVET system
approach to quality assurance of vocational
education, which includes methods for
close cooperation with social partners -
representatives of the industry, employers
and workers (trade unions) - have been
developed.

Annually  schools and educational
institutions of vocational education provide
an electronic submission of their progress
in the implementation of the
recommendations of the external quality
evaluation. It is published annually on the
website of the State Education Quality
Service www.ikvd.gov.lv - an informative
report on the results of the evaluation of the
quality of schools and educational
institutions, and the implementation of
educational programmes.

Data on schools and educational
institutions is collected in the State
Educational Information System and the
information is partially available to any
interested party. The system administrator
is the Ministry of Education and Science of
Latvia. Integral parts of the system are:
Register of educational institutions;
Register of Teachers; Register of licensed
and accredited educational programmes;
Register of academic staff; State database
of children who have reached compulsory
school age, and it also contains information
about students (including information on
disability, functional disorders, prolonged

7 Ref.: https://likumi.lv/ta/id/287602-kartiba-kada-
akredite-izglitibas-iestades-eksaminacijas-centrus-
un-citas-izglitibas-likuma-noteiktas-institucijas (latv.),
Article 25.

8 Ref.: https://ikvd.gov.lv/akreditacija-vaditaja-
novertesana/pieteiksanas-akreditacijai/

, (latv.).
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absence, family = members, issued
certificated of education), statistical reports,
etc.19,

In 2015, the management of the
educational system, then the Cabinet of
Ministers and the Seimas of Latvia, decided
to introduce the evaluation of professional
activities of the heads of general education
schools and educational institutions of
vocational education, and through CMR
831 the evaluation of the professional
performance of heads of educational
institutions is being implemented and
processes and methods are being
developed. The founder of the educational
institution evaluates the manager at least
once every 2 years. The State Educational
Quality Service organises the professional
evaluation of the manager every six years
during the current accreditation.
Professional evaluation of a new manager
taking office for the first time must be
arranged within 2 years, but not earlier than
6 months, of his entry into the position
(CMR 831, chapter VI, point 41-59).

For self-evaluation and regular evaluation
by the founder of a school or educational
institution, the head and the founder use
the State "Information system of electronic
assessment forms" as a tool of evaluation,
completing and approving the form of self-
evaluation of the head of the educational
institution before the work of the
Commission of Experts in the educational
institution starts.

Latvia has been implementing common
European instruments for transparency,
recognition and mobility since 2008 as part
of the development of the quality policy of
vocational education'*. Among others,
there are the Qualifications Framework
EQF, Certificate supplement EUROPASS,
European Credit system for Vocational
Education and Training ECVET to highlight
specific learning outcomes for industry

9 https://ikvd.gov.Iv/akreditacija-vaditaja-
novertesanal/kvalitates-novertesana-eqgavet/ (eng.).
10 Cabinet of Ministers’ Regulation:
https://likumi.lv/doc.php?id=215853 (latv.).

11 Gramlinger Franz. Instruments to connect VET
systems within the European Union. 2013.
http://www.voced.edu.au/content/ngv%3A60130.
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https://ikvd.gov.lv/akreditacija-vaditaja-novertesana/pieteiksanas-akreditacijai/
https://ikvd.gov.lv/akreditacija-vaditaja-novertesana/pieteiksanas-akreditacijai/
http://viaa.gov.lv/library/files/original/06_IKVD_Metod_iet_pasvertesanai.pdf
http://viaa.gov.lv/library/files/original/06_IKVD_Metod_iet_pasvertesanai.pdf
http://viaa.gov.lv/library/files/original/06_IKVD_Metod_iet_pasvertesanai.pdf
https://likumi.lv/doc.php?id=215853

qualifications, the System of validation of
knowledge, skills and competencies
acquired through non-formal education and
the European Quality  Assurance
Reference Framework for Vocational
Education and Training — EQAVET.

In conclusion, it is worth noting that an
important factor in the development of
guality vocational education is capacity-
building and the development of a positive
attitude to the introduction of new
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processes in schools and educational
institutions - as Henry Ford said "Quality”
means doing it right when no one is looking.

Andra Senberga

Deputy Head of State Education Quality
Service of Latvia, Director of Licensing and
Registry Department



Internal Quality Assurance and Accreditation in HE — The case of

Poland

The presentation focused on the issue of
internal quality assurance systems in
higher education and their relation to
gualifications frameworks and
accreditation. The introduction of internal
guality assurance systems is the result of a
paradigm shift of the traditional role of
higher education institutions in society.
Across time, universities have been treated
as “ivory towers”, where knowledge was
produced, stored and shared with those
who could afford it. Traditionally universities
have been rather closed communities of
scholars with little influence from the
outside world. However, due to changes in
the funding of higher education systems
and the introduction of public funding
mechanisms, the role of the university has
changed. Due to the growing expectations
of society and demands for greater
accountability of universities, the need for
transparency, efficiency and effectiveness
of the functioning of higher education
institutions has also arisen.

Following the above-mentioned paradigm
shift, the concept of quality has also been
modified.  Traditionally, quality was
perceived as a “level of excellence”. It was
mostly related to the elite character of the
university. However, due to macro-trends,
like a growing demand for higher education
and technological development or
globalisation, the traditional purpose of
higher education has also evolved.
Nowadays, besides a traditional
understanding of quality as a “level of
excellence” there are new concepts, fit for
other purposes. In some areas, i.e.
regulated professions, quality can be
understood as compliance with certain
standards. In others, like labour market-
oriented higher education institutions or
specific programmes, quality is perceived
as accordance with the stakeholders’
expectations. Different concepts and
perceptions of quality do not automatically
mean that one definition is better than
other. Modern higher education respects
and embraces diversity, as long as there is
clearly defined purpose.

59

This definition of the purpose behind higher
education also defines responsibility for the
quality of the outcomes. One of the main
principles  behind  “Standards  and
guidelines for quality assurance in the
European Quality Assurance Area” says
that “higher education institutions have
primary responsibility for the quality of their
provision and its assurance”. This means
that higher education institutions are given
autonomy in defining their own purpose but
are also accountable for its realisation. The
latter is expressed in a two-layered,
interconnected system of quality assurance
— internal and external.

The introduction of the qualifications
framework and the methodology for the
definition of learning outcomes has given
higher education institutions a universal
language for defining their purpose and the
level of study programmes. Traditional
input and content-oriented education has
been replaced by outcome-oriented. The
higher education institution can define the
quality of a programme by describing it
using an easily understandable form of
intended learning  outcomes. The
programmatic intended learning outcomes
are rooted in the institutional mission, its
autonomously  defined  purpose  of
existence and its role in society. Once
defined, intended learning outcomes are
operationalised into the teaching and
learning process, using an accordingly
adjusted form of well-known concepts of
curricula and syllabi. Properly defined
teaching and learning process should result
in achieved learning outcomes, which will
match the intended ones. The achieved
learning outcomes are the point of
reference in the modern internal quality
assurance systems.

An internal quality assurance system is a
set of policies, processes and procedures,

primarily aimed at identifying the
consistency between achieved and
intended learning outcomes. When
significant deviance is identified, the

system should enable higher education



institution to identify the causes. This
becomes part of the education process:
definition of programme goals, intended
learning outcomes, proper teaching and
learning methods, appropriateness of the
students’ assessment methods. It also can
be a combination or interrelation between
two or more of them. For example, even the
best evaluation methods need to be
suitable for given intended learning
outcomes, otherwise they will not provide
information concerning the level of
achievement by a student.

The most common function of internal
guality assurance systems is therefore to
help the institution master its processes
and maintain the benefit of its improvement
actions. As a result, it should improve
stakeholders’ confidence that the higher
education institution is delivering the quality
it promises, fulfiling expectations or
reaching threshold minimum requirements
of the education or other area of its activity.

A fully functional internal quality assurance
system should be rooted in institutional
strategy and be a combination of
structures, policies, processes and
procedures, engaging as many members of
the academic community and its external
stakeholders in identifying and analysing
shortcomings, assuring and enhancing the
guality of the higher education institution’s
services. In order to be fully effective, it
should be tailored to each specific
institution’s  purposes, contexts and
requirements. The higher education
institution should also provide the
resources necessary for the effective
functioning of the internal quality assurance
system. As one of the key success factors,
the system should also facilitate internal
and external communication and therefore
build mutual trust among the members of
the academic community. It should also
allow institutions to eliminate inefficient
internal processes and procedures, leading
to better efficiency.

There are different methodologies for the
evaluation of an internal quality assurance
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system in external evaluation or
accreditation procedures. However, there
are certain elements common to all of them.
Usually, external evaluation of an internal
quality assurance system begins with the
identification of its goals and the structures
in place to support them. Based on this it is
possible to evaluate if all the crucial factors
influencing the quality of education are
being taken into account. Finally, it should
be established if the information provided
by the system is being taken into account in
the institutional decision-making process. It
is also possible to evaluate the
effectiveness of the system, based on the
evidence of the quality issues identified and
improved. Eventually, evaluation should
lead to a conclusion, if the system is based
on the PDCA cycle (plan-do-check-act),
which means that it is leading an institution
to a continuous improvement of its
services.

The most popular ways of including an
internal quality assurance system in
external evaluation /  accreditation
procedures are the following:

a. Programme accreditation - the
evaluation of the system in a limited
scope, focused mainly on teaching
and learning within a given
programme

b. Internal quality assurance systems
audit - procedure focused only on
the complex internal quality
assurance  system  evaluation,
leading to an explicit assessment of
its efficiency and effectiveness. It is
usually used in developmental
oriented procedures

c. Institutional evaluation — focused on
the system and its impact on quality
of education within a given
academic institution or its unit. It is
very strongly linked with the
strategy of the higher education
institution as a point of reference for
the system.

Maciej Markowski

Int. Policy Advisor, Polish Accreditation
Committee, Poland



Good Practice and Lessons Learnt:

Legislation and Practical

Implementation of QA and Accreditation in Romania

The totality of characteristics belonging to
a study programme and to its provider, by
which all the beneficiaries' expectations as
well as the quality standards are fulfilled.*?

“Positive aspects in Romania are the clear
governance structure for the development
of the NQF and the strong role of NQA as

initiator of legislation, and good human

resource capacity.”™®

The policies for quality management and

assurance

in the Romanian education

system are:

e A specific Law on Quality of
education;

¢ National, autonomous, responsible

institutions;

e Accreditation as part of the quality
management systems and
procedures;

¢ National standards;

¢ National specialised institutions for
guality evaluation;

¢ Involving school administration (i.e.
School Inspectorates and Ministry)
in quality control —for pre-university
education

Quiality assurance in Romanian education
and training is coordinated through:

The Romanian Agency for Quality
Assurance in Pre-university
Education (ARACIP) — A public
institution of national interest, under the
Ministry of National Education, with
legal personality, established by
Government Emergency Ordinance no.
75/2005 regarding the  quality
assurance of education. The mission of
ARACIP consists of: the external

12 The quality of education — the “legal” Romanian
definition
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evaluation of the quality of education
offered by accredited educational

organisations and the external
evaluation for authorisation and
accreditation of all educational

organisations at pre-university level.

The Romanian Agency for Quality
Assurance in Higher Education
(ARACIS) - ARACIS was established in
2005 and is an autonomous public
institution, of national interest, whose
main mission is the external evaluation
of the quality of Romanian higher
education, at the level of study
programmes, as well as from the
institutional point of view. Since
September 2009, ARACIS has been a
full  member of the European
Association for Quality Assurance in
Higher Education — ENQA and is
registered in the European Quality
Assurance  Register for  Higher
Education - EQAR. The agency’s
strategy reflects the mission assumed
by ARACIS to constantly assure and
improve quality in Romanian higher
education, as well as its own activity,
and may be described by the following
major objectives:

e improving the external evaluation
methodology, in full compliance with
the European Standards and
Guidelines for Quality Assurance in
Higher Education - ESG;

e increasing the role of students and
employers, as final beneficiaries,
within the process of evaluation and
assurance of education quality;

e creating a quality culture in the
Romanian higher education;

e establishing a permanent
partnership with all institutions in the
national higher education system as
well as with the economic-social

13 publication Analysis and overview of national

qualifications framework developments in European

countries. Annual report 2016 © Cedefop, 2017



environment, in order to correlate
higher education with the labour
market.

The National Group for Quality
Assurance is an additional informal
structure that ensures the coordination of
guality assurance in all education and
training subsystems and functions as a
national reference point for quality
assurance in education and training
(GNAC).

GNAC was set up in 2006 based on an
inter-institutional Agreement between the:
Ministry of Education, Ministry of Labour,
Romanian Agency for Quality Assurance in
Pre-university Education, National
Authority for Qualifications, National Centre
for TVET Development, and with the
participation of social partners.

There are three kinds of national standards
used in evaluation:

e For provisional authorisation;

e For accreditation;

e Quality
standards).

standards (reference

The general principles of quality education
are that it:

e |s focused on its clients and
beneficiaries;

e Is  offered by  accountable
educational organisations;

e |s focused on results;

e Observes individual autonomy and
is based on institutional autonomy;

o s promoted by
educational leaders;

powerful

e Ensures the participation of all
relevant stakeholders;

e Is realised by dialogue and
partnership;

e Relies on innovation and

diversification;

e |s based on a holistic and systemic
approach;

e Has as its main purpose continuous
performance improvement;

¢ Understands the mutual beneficial
relationship between the
educational providers and
beneficiaries.

All education providers have to establish an
internal Quality Assurance and Evaluation
Commission, which:

e coordinates the institutional self-
assessment;

e ce¢laborates an annual self -
assessment report, which must be
submitted to all beneficiaries:
students, parents, employers, local
community;

e formulates quality improvement -
legal proposals to be approved by
the school’'s management team.

According to the law of quality assurance in
education and training, there are three
areas of quality assurance:

e Institutional capacity (the
administrative and managerial
structures, the logistics, the human
resources);

e Educational effectiveness (the
content of the study programmes,
the learning outcomes, the scientific
or pedagogical activity of teachers,
the financial activity);

¢ Quality management (the strategies
and procedures for  quality
assurance, the procedures
concerning the design, the
monitoring and review of study
programmes and activities,
objective and transparent
procedures for the evaluation of
learning outcomes, the procedures
for teaching staff evaluation, the
accessibility of learning resources,
the  systematic  updating  of
databases concerning internal
quality assurance, the transparency
of public information concerning
study programmes and the
diplomas and certificates offered,
the functioning of quality assurance
structures established by the law).

Evaluation of the quality of education is
carried out through:



e Internal Evaluation — The Quality

Commission in each school
unit/university.

e External Evaluation -
ARACIP/ARACIS by  external

evaluators (selected and trained).

e Monitoring and control —
ARACIP/ARACIS + (Ministry of
Education + School Inspectorates-
for pre-university institutions).

ARACIS and ARACIP have created a
“minimal toolbox” for internal and external
evaluation:

e Planning and forecasting
instruments - policies, strategies,
plans;

o Database (for pre-university

education, including VET schools) —
with national, regional, local and
school levels — including context
data, in order to measure the added
value — ITC enhanced;

¢ Quality standards.
e Procedures for external evaluation.

o Professional evaluators - nationally
regulated criteria for their selection,
training, use and evaluation.

e [nformation and

materials

promotion

e Studies and reports.

e Guides and manuals for internal
and external evaluation.

e “Best Practice” collections.

o Quality management at
school/university level — structures
and instruments.

e Systematic communication with and

involvement of all major
stakeholders.
e Networking — internally and

externally (SICI, EQAVET, EEA,
ENQA, EQAR) - and projects.

Specific requirements for IVET are
established in the National Quality
Assurance Framework in IVET (NQAF in
IVET), which:
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e comprises of a QA cycle including
planning, implementation,
evaluation and review

e defines 7 quality areas (each area
including a set of performance
descriptors) to assess performance
at IVET provider’s level:

Quality Management
Management Responsibilities

Resources Management

AP w DN PRE

Design, Development  and
Revision of VET programmes

Teaching, Training and Learning

Assessment and Certification of
Learning

7. Analysis and Improvement

e has as a pillar IVET providers’ self-
assessment

e includes external monitoring and
validation  of  self-assessment
reports

The elements of conformity in IVET are:
e Curricular standards:

e National Curriculum based on
Training Standards which are
based on Occupational
Standards validated by Sectoral
Committees;

e Local Developed Curriculum:
allows adaptation and
adjustment to the local labour
market needs and employer
demand;

e Accreditation of a school’s study
programmes;

e Semi-external national exams:
participation of employers in the
certification exams.

The quality of certification in VET was
inspired by EQAVER. For example:

e General principles:

e qualifications are based on
training/occupational  standards,
validated by the  Sectoral
Committees;



e (ualifications are competence
based;

e assessment criteria are part of
the qualification description;

o certification  methodology is
centrally defined.

Certification in IVET:

e mixed certification bodies, with
the participation of employers;

e quality monitoring of the
certification exams.

Validation of non-formal and
informal learning in centres for
the assessment and certification

of non-formal and informal
learning:

e authorised and periodically
evaluated by the National

Qualifications Authority;

e uality monitored by the National
Qualifications Authority.

The IVET self-assessment tool has a set of
four level descriptors:

Acceptance —implies unconditional
execution, obedient application and
hierarchic compliance;

Participation — stakeholders are
actively integrated, knowledgeable
of the subsequent policies,
measures and regulations, make
use of their own competences
within the IVET policies and the

institutions  implementing  these
policies;
Ownership —stakeholders take

ownership of IVET policies and
assume responsibility for their
implementation;

Enhancement — stakeholders try to
improve and adapt it to local
conditions; they take initiative and
show concern for improving the
initial options

Lessons learnt and challenges in the
implementation of Quality management
and assurance in education
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Quality assurance and
improvement is a transversal
process and should be holistically
approached;

Coherency of quality assurance
approaches for the whole education
and training system (including
general pre-university education,
IVET, CVET, HE) is important;

A legal framework and instruments
are needed but not enough for
securing success;

Empowerment of main actors is
crucial;

Quiality improvement is a long-term
construction and gives a long-term
return;

Allocation of clear responsibilities
and involvement of all parties
(national authorities, local
communities, school inspectorates,
VET providers) is necessary;

Ownership among all relevant
actors is of crucial importance;

Moving from quality assurance to
guality improvement and to quality
culture is a long-term process; there
are incentives but it cannot be
imposed or set up only by law;

Quality assurance and
improvement should be primarily
secured in the teaching, learning
and training process; commitment
of teachers and trainers to quality is
a pre-requisite of every successful
approach;

European developments serve as
particular inspiration, but
sustainability is achievable through
national solutions.

Olivia Jidveian

Head of Department
National Agency for Community

Programmes in the Field of Education and
Vocational Training, Bucharest, Romania



